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Chapter 7. Computer Assisted Interpreter Training (CAIT) for Legal Interpreters and 


Translators (LITs) 


Annalisa Sandrelli  
 


7.1 Introduction 


 


This chapter aims to provide a brief overview of computer assisted interpreter training (CAIT) 


and to suggest ways of applying it to the training of legal interpreters and translators (LITs), in 


order to enhance classroom-based training and to support students in their self-study activities. 


CAIT means using computer technology for the teaching and learning of interpreting. This 


approach has evolved over the past 15 years in conference interpreter training. This chapter 


describes what has been done in CAIT and how it can be used in practice. 


 


First, however, a terminological clarification is needed. In recent years there has been much talk 


about information and communication technology (ICT), e-learning, blended learning, online 


learning, Web-based learning, and so on, and the differences between all these labels may not be 


clear to everyone. ICT means computer technology used not only to process information, but 


also to connect computer users with others. Since the advent of the Internet, it has become 


possible to exchange information and communicate with other users in asynchronous and 


synchronous ways. Asynchronous computer-based communication means email, news bulletins, 


social network walls where people can post messages, and so on: in other words, information is 


exchanged between two (or more) computer users who are not necessarily connected to the 


Internet at the same time. By contrast, synchronous computer-based communication refers to all 


those tools that enable real-time communication via the Internet, such as chat tools, Skype and 


other voice-over Internet protocols (VOIP) applications. All these communication tools are also 


used for teaching and learning in various ways (Warschauer and Kern 2000; Sandrelli 2003b). 


Electronic learning or e-learning means using computer technology to support teaching and 


learning: this includes both standard computer programmes and programmes specifically 


developed for teaching purposes. Blended learning means using a combination of traditional 


face-to-face classes and an ICT-based component, to enhance classroom teaching and learning 


and to support trainees’ autonomous learning. Online learning or Web-based learning refers to 


distance courses delivered entirely via the Internet, with no face-to-face interaction between 


trainees and trainers (Ko 2006; Secară et al. 2009). 
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In this chapter the focus is only on e-learning and blended learning for trainee LITs. Online 


learning is not discussed here because, as Ko (2006: 68) points out: 


 


Due to the interactive nature of interpreting, face-to-face teaching in a classroom 


setting has long been the predominant means of training interpreters worldwide, 


whereas the idea of having teacher(s) and students in different locations 


worldwide has been considered pedagogically and technically impossible. 


 


The situation is slightly different for translator training, and indeed there are a few online 


translation courses already; however, we have decided to provide suggestions that are relevant to 


both translator and interpreter training courses, since in legal settings professionals are often 


required to provide both kinds of services. Therefore, whenever the words ‘translator’ or 


‘interpreter’ are used in the chapter, what is actually meant is an LIT, a legal interpreter and 


translator. 


 


7.2 Computer assisted interpreter training (CAIT): pedagogical rationale 


 


Computer assisted interpreter training (CAIT) first began in the mid-1990s as an attempt to 


introduce an element of e-learning into the training of conference interpreters. The inspiration 


came from the related field of computer assisted language learning (CALL). The gradual 


evolution of CAIT over the last fifteen years has already been mapped out elsewhere (Devitor 


2002-2003; De Manuel Jerez 2003a; Sandrelli and De Manuel Jerez 2007; Sandrelli and 


Hawkins 2006), so only a summary of key aspects is provided here. 


 


It is worth highlighting straight away that the use of ICT in interpreter training is not widespread. 


By contrast, translator training courses usually feature a strong technological component: 


trainees learn to use one or more computer assisted translation (CAT) tools, corpora, electronic 


dictionaries and glossaries and translation memory systems; they are introduced to machine 


translation (MT), they are taught localisation skills, and so on. Moreover, there are several 


examples of blended translation courses and even fully-fledged online courses (Pym et al. 2003; 


Schmit 2006). The main reason for this is probably that the link between professional translation 


and computers is more direct: translators must be computer-literate and they must be able to use 


a wide variety of electronic tools and resources in their work, so educational institutions have 


been forced to adapt their curricula to respond to market needs. As Austermühl (2001: 7) puts it: 
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‘For translators there is no longer any question of whether or not to use computers and networks. 


The use of information and communication technology is a fait accompli in the lives of today’s 


language professionals.’ 
 


Secondly, it is a small step from the introduction of relevant computer tools into translation 


curricula to the use of ICT to support teaching and learning. Thirdly, the technology required to 


work on written texts is widely available, so computer-based translation courses are relatively 


easy to design and run in blended format or online, at least from a technical point of view 


(pedagogical considerations are a different matter). At its most basic, a blended translation 


course may involve translation assignments to be carried out at home and then submitted to the 


teacher for marking, followed by a class discussion on translation difficulties (either face-to-face 


or by means of a chat tool or conferencing system). 


 


The Internet and ICT have certainly had an impact on interpreting too, especially as regards 


conference preparation (now made easier and faster), new settings (e.g. video-conference 


interpreting and remote interpreting; see Esteban Causo 2003; Mouzourakis 2006; Allain 2007; 


Code 2000), and even how interpreters work in the booth (e.g. using their laptops, notebooks, 


PDAs, digital tablets, such as iPad and tablet PCs, smartphones, such as iPhone, Blackberry and 


so on). In the booth, conference interpreters look up terms in their electronic glossaries and 


dictionaries, read Powerpoint presentations and surf the Web to find solutions to unexpected 


translation difficulties (Mouzourakis 2000; Valentini 2001, 2002; Thatcher 2002). There are 


even specific glossary applications that have been developed for fast lookup in the booth, such as 


Interplex (Sand 2003, 2010), and many interpreters use standard terminology tools to manage 


their glossaries before and after conferences. Computer technology has changed the way 


interpreters work, at least to a degree; however, interpreters are still required to perform 


essentially the same task as before, i.e. translating oral communication.  


 


Since professional interpreting has been affected by the digital revolution to a lesser extent than 


professional translation, educational institutions have been slower in adapting their teaching 


methods and tools to reflect this change. Moreover, verbal and visual input are clearly essential 


in the teaching of interpreting, but the technology required to work with audio and video first 


became widely available on standard PCs only a few years ago. Now that PCs with multimedia 


capability and a good Internet connection are within trainees’ grasp (at least in developed 
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countries), training institutions are offered a chance of enhancing traditional teaching and 


making it more closely reflect professional reality (Blasco Mayor 2005). This is because: 


 


Multimedia CAIT tools make it possible to integrate resources of various 


kinds (audio, video, and text) in the same environment. The concurrent 


delivery of verbal, visual and textual information via a single interface has 


been claimed to (i) situate learning in a more ‘realistic’ learning 


environment [...] and (ii) reduce the distance between professional 


interpreting contexts and the slightly artificial dimension of classroom 


training. (Sandrelli and De Manuel Jerez 2007: 276) 
 


Computer technology has a lot to offer to interpreter trainers and trainees. Interpreter training 


courses have always been very intensive, with a high number of contact hours and an even 


higher number of self-study hours. An example is the European Master’s in Conference 


Interpreting (EMCI) offered by several EU universities: a one-year programme of at least 1,000 


hours, including 400 hours of classes to which group work and self-directed practice must be 


added (see Web references). Similarly, in community interpreting, the part-time Court 


Interpreting Certificate offered by the Vancouver Community College (Canada) consists of 300 


classroom hours in addition to home study and assignments, while the Interpreting Certificate in 


Health and Community services offered by the same institution involves 252 classroom hours in 


addition to home study, assignments and a practicum (see Web references). 


 


One of the reasons for the intensive nature of interpreter training is that a large part of it is aimed 


at automating trainees’ responses to specific translation problems (some language-pair-related 


ones and some common to all languages), so that they are quick to react when they encounter 


frequent structures and can focus their attention on unforeseeable translation difficulties. 


Therefore, proficiency can only be achieved by means of repeated exposure to such problems in 


class, often with trainer demonstration of possible solutions, followed by trainees’ self-directed 


practice (alone, in pairs and in small groups). If unsupervised practice is to be useful, however, 


the development of self-assessment skills is essential to evaluate progress. Moreover, trainees 


need help in selecting practice materials for autonomous learning activities, because ‘although 


students certainly need to develop good information searching skills for their future careers, they 


may not always be the best judges of what is suitable for their particular training stage’ 


(Sandrelli 2007). 
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In other words, interpreter training is partly repetitive, but at the same time it requires an 


individual focus. Interpreter training courses, however, are quite expensive to run, especially for 


rare languages: unless there is a sufficient number of trainees requesting a specific language 


combination, the course in question cannot be offered. By contrast, in the most popular language 


combinations trainee numbers are rising because higher education is now accessible to more 


people; as a consequence, the trainee-trainer ratio can be too high (Jiménez Ivars 2006). Owing 


to budget constraints, in recent years many universities have had to reduce the number of contact 


hours, which has led to even more reliance on self-study activities (Gorm Hansen 2006; Gorm 


Hansen and Shlesinger 2007; Errico and Morelli 2006). Therefore, it has become essential to 


offer trainees guidance, to prevent them from acquiring bad habits (Sandrelli 2002) and to teach 


them how to assess their own performance and that of their peers, in order to ensure progress 


(Jiménez Ivars 2006). 


 


To sum up, translator and interpreter training is: 


• intensive 


• partly based on repetitive activities 


• heavily reliant on trainees’ autonomous work. 


 


CAIT tools can help meet the above challenges by complementing traditional training 


approaches. For trainers the main benefits of CAIT are: 


• linking class work and trainees’ self study activities (by using related materials) 


• freeing up class time by having trainees work autonomously on the more repetitive 


 tasks 


• supporting trainees in tailored self-study activities (guided learning) 


• providing a realistic practice environment for class and home activities (multimedia). 


 


For trainees the main benefits are (Cervato and de Ferra 1995; Devitor 2002-2003; Gran et al 


2002; Carabelli 1997, 1999, 2003; Merlini 1996; Gorm Hansen 2006; Gorm Hansen and 


Shlesinger 2007; Sandrelli 2003, 2005-2007, Lim forthcoming): 


• convenience and availability of suitable materials 


• a realistic practice environment for class and home activities (multimedia) 


• self-pacing 


• individual focus (each trainee working on his/her own weaknesses) 







The Building Mutual Trust Project 
 


 6


• development of self-assessment skills 


• stress reduction (practising with the computer is less threatening than interpreting 


 classes). 


 


It is no coincidence that so far almost all CAIT developments have taken place in conference 


interpreter training. In both simultaneous and consecutive interpreting communication usually 


goes in one direction only, from the speaker to the audience (monologic speeches), and there is 


very little interaction among primary participants: this makes computer-based materials easier to 


design. By contrast, designing CAIT materials for liaison interpreting is much harder, because 


interpreters translate dialogue; if you use recorded dialogue as practice material, no realistic 


interaction is possible, since trainees’ translation errors do not alter the development of the 


recorded conversation (Sandrelli forthcoming).  


 


If you are thinking of introducing a technological component into an interpreter-training course, 


a useful distinction to make is between core interpreting subjects and interpreting-relevant 


subjects (Ko 2006). The former refers to interpreting skills and techniques, i.e. simultaneous 


interpreting, whispered interpreting (chuchotage), sight translation, consecutive interpreting and 


note-taking; the latter to all the other modules that are usually part of the interpreter training 


curriculum, such as interpreting theory, subject-specific modules, cultural knowledge, 


professional ethics, and so on. 


 


Generally speaking, it is much easier to envisage ways of enhancing the teaching of interpreting-


relevant subjects with an ICT component, or even to envisage full or partial delivery of those 


classes online; by contrast, organising online interpreting classes is much harder. The main 


difficulty is that interpreting involves contact between human beings, so while e-learning and 


blended learning are certainly possible, fully online learning is harder to conceive. From a 


technological point of view, although the technology to set up fully-fledged online interpreter 


training courses is now available, not all institutions may be able to offer the required network 


bandwidth and hardware infrastructure, as well as software and technical assistance; moreover, 


not all prospective students may have access to the required standard of equipment and network 


connection at home, which of course must be taken into account when designing an online 


course. 
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From a pedagogical point of view, the learning environment must be carefully designed in order 


to be effective, to cater for different learning styles and to motivate trainees. Interpreter trainers 


must adapt their teaching methods to the new medium, since teaching interpreting online does 


not mean simply uploading teaching materials to a server. Furthermore, in order to claim that 


interpreters trained online are as effective and professional as interpreters trained in a traditional 


face-to-face setting, serious empirical studies are needed. To our knowledge, this has not been 


done anywhere yet. So far, blended learning in interpreting courses has been embraced only by 


the University of Geneva, where a dedicated virtual environment has been carefully designed 


and tested (see §7.3.ii a). 


 


In any case, it must be clear that there is no point using ICT unless there are clear benefits to be 


had in terms of teaching and learning: in other words, developments in teaching must be 


technology-based, not technology-driven. 


 


LIT training is certainly a sector in which blended learning courses would be useful, for several 


reasons. Currently, there are few LIT training opportunities in EU countries, and existing courses 


are not always matched to market requirements. Indeed, an additional obstacle in comparison 


with conference interpreter training is that language combinations fluctuate much more 


significantly and rapidly owing to immigration flows. As a consequence, the institutions of a 


given country may suddenly require a number of trained professionals with a rare language, i.e. a 


language not commonly taught in universities. It is often difficult to find professional LITs in 


new language combinations and even more difficult to find competent LIT trainers in the same 


language combinations. In addition, an appropriately designed blended LIT course might be of 


interest to aspiring interpreters with rare community languages who live too far from interpreter 


training centres. It would also make it possible for training institutions (universities, community 


colleges, etc.) to offer LIT courses even when student numbers in rare language combinations 


are low.  


 


Another specificity of LIT training is the variability in the trainees’ backgrounds and ages. 


Generally speaking, they are mature students, not necessarily with an education in languages or 


translation, who may be working as language mediators in their community without an official 


qualification. If they are in employment, face-to-face lessons in a traditional class setting may 


not be the best option for them. These potential trainees may be interested in a blended learning 


option in order to study from home in their free time. 
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Although designing and running a blended course to train LITs certainly goes beyond the 


individual trainer’s efforts, there are a number of easy ways to embrace at least e-learning, i.e. 


preparing teaching and learning materials enhanced by the use of standard computer tools or 


dedicated software tools, for use during self-study and to make classes more lively and 


interesting. In the next section we provide a few examples of what has been done in conference 


interpreter training.  


 


7.3 CAIT: a brief overview 


 


Historically, CAIT first began with a number of e-learning projects and has progressed to 


blended learning in recent years. The first e-learning experiences date back to the mid-90s, when 


the first digital materials for interpreter training were developed. They were meant for individual 


users and they could be used offline (no need for an Internet connection), either in class or 


during self-study (§7.3.i). Blended learning experiences are much more recent and allow 


interaction among multiple users, thanks to the use of virtual learning environments (VLEs) and 


to webcast classes; certain activities are to be carried out offline and others online (collaborative 


work, online discussions, etc.) (§7.3.ii). 


 


The first steps in CAIT were taken in various European countries (mostly in the UK, Italy and 


Spain). There were two main approaches, speech repositories and authoring tools. 


 


7.3.i E-learning experiences 


 


a) The repository paradigm 


The basic idea of the repository paradigm is to create a digital speech bank to organise and 


classify teaching and learning resources for trainees’ use in class and autonomous work. These 


databases are essentially a digital version of a tape library. For a more comprehensive overview 


of repositories in interpreter training, see Sandrelli and De Manuel Jerez (2007). Here we 


describe three of them, in chronological order. 


 


One of the first experiences of this kind was the output of a graduation dissertation at the 


Advanced School for Interpreters and Translators of the University of Trieste, Italy, called IRIS, 
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the Interpreters’ Resource Information System (Carabelli 1997, 1999, 2003; Gran et al. 2002). 


IRIS was developed in collaboration with a software engineer and used a Data Base 


Management System (DBMS); it was accessible to trainees and trainers via the departmental 


Local Area Network (LAN). The materials in IRIS were audio and video files, sometimes with 


transcripts, and written texts for translation practice. They were provided by interpreting trainers 


from the Advanced School for Interpreters and Translators. They were gradually inserted into the 


database and classified by means of several attributes, including: a numeric code, title, language, 


author, speaker, date, audio, video and many more. The materials were also organised according 


to modules (recommended for a specific language combination, for consecutive or simultaneous 


interpreting, etc.) and teachers could specify the required level of trainees’ expertise (suitable for 


beginners, intermediate, etc.). A number of tools, including a subtitling feature and a recording 


utility, were incorporated into the database. Users were able to carry out fast searches for 


materials in a dedicated search box: when they found what they wanted, they could download it 


and use it in the interpreting laboratories or at home. The project was very interesting and there 


were plans to make all the material available externally via the departmental webpage. However, 


it was discontinued when the principal researcher left the University of Trieste.  


At about the same time, a similar project was being developed at the University of Granada (De 


Manuel Jerez 2003a, 2003b; De Manuel Jerez et al. 2004; Sandrelli and De Manuel Jerez 2007). 


The MARIUS database was developed in Microsoft Access, and then it was migrated to My 


SQL, an open source database (it should be noted that, unlike IRIS, MARIUS did not require the 


collaboration of a software engineer, because initially it was based on a common software tool). 


One of the aims of the project was to study when and how to introduce real-life materials into 


interpreter training, and to identify the most effective speech types and communicative events for 


each training stage. Therefore, all the materials come from authentic communicative events, 


including EU recordings and local conferences. The database is structured around 31 fields, 


including: 


• code, title, tape reference, speech start and end, corpus and sub-corpus 


• date, speaker’s name and role, language, duration, number of words and average 


 delivery rate, any other information 


• level of specialisation, speaker’s accent, ‘time autonomy’ and ‘context autonomy’ 


• training stage and interpreting mode (e.g. initial CI, intermediate SI, SI with text, etc.) 


• transcripts and clip hyperlinks, related documents/sites. 
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Clips were inserted in a specific column: when users clicked on them, a player (Media Player, 


VLC or other, depending on what is installed on the PC) was opened to play the chosen resource. 


Materials from MARIUS were used for a number of years in the Granada training programme in 


order to test their usefulness and establish reliable grading criteria. A result of this experience 


was the publication of 3 DVDs with sequenced teaching materials in English, French and 


Spanish for the conference-interpreting course (ECIS group 2005-2007). Materials from 


MARIUS are also used by ECO, an organisation of volunteer interpreters, in order to provide 


some training for bilingual volunteers with no formal training as interpreters. 


 


A more technologically advanced speech bank is the SCIC Speech Repository recently 


developed at the EU Directorate General for Interpretation in collaboration with a number of EU 


interpreter training faculties (see SCIC Repository in Web references). It is an e-learning tool 


available to students of interpretation, teachers and professional conference interpreters working 


for the European Institutions. All the materials come from national parliaments, the European 


Commission, European Parliament and the European Economic and Social Committee; there are 


also some speeches specifically recorded for the project (for beginners). The underlying 


philosophy of the project is as follows: 


 


The Speech Repository meets a long-standing request from universities for 


relevant and original audiovisual material that trainers could use to improve 


training for future interpreters for the European institutions, and that 


students could use to train themselves. 


 


This database is a multilingual project, containing resources in all the EU official languages. All 


the speeches are videos stored in a central server. Interpreter training institutions can obtain a 


username and password to access the materials and use them with their students. Videos are 


categorised according to:  


• speaker’s language and accent 


• level of difficulty (evaluated by professional interpreters) 


• subject/domain 


• intended use (consecutive or simultaneous interpretation). 


 


When users enter a query, the results page returns results with the following information: 
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• identifier code 


• title 


• speech type (conference, press conference, debate, audition, interview, pedagogical 


 material) 


• level of difficulty 


• speaker’s name and biographical information 


• audio trailer (quick audio preview of the speech) 


• accent (foreign; regional e.g. Canadian for English) 


• date and place. 


Resources can be downloaded in order to work offline: the videos come in the MPEG4 file 


format, which can be played on any commonly available video player on iPods. However, there 


is also a dedicated player/recording software, called SCICrec, developed by the programmers of 


the SCIC New Technologies Unit. The software can be downloaded for free; it can be used to 


play all the videos and to record interpretations (it can handle a dual-track file). It is also possible 


to upload one’s recorded interpretation to the server in order to obtain feedback from a 


professional interpreter (however, the website does not specify whether this service is always 


available and how long it takes to get a reply).  


b) The authoring tool paradigm 


 


While repository projects are mostly concerned with providing interpreter trainers with digital 


teaching materials (content), authoring programmes are ‘software applications that provide 


templates and utilities to guide teachers in the preparation of digital teaching resources’ 


(Sandrelli and De Manuel Jerez 2007: 271): they are also known as ‘shells’ because they are 


‘empty boxes’ that must be filled by teachers with their own materials. 


Whenever a shell is developed, there are at least two people involved: a 


language/translation/interpreting trainer who comes up with the original idea and specifies what 


the end result should look like (i.e. what the software should do) and a software developer who 


knows what is technically possible to achieve. Development is an iterative process during which 


a prototype is designed and produced, tested, modified, tested again, etc. until the end result is 


satisfactory. 
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The first attempt to apply the authoring paradigm to interpreter training was Interpr-It, developed 


in 1995 at the University of Hull (UK). At the time the university was the headquarters of the 


European Association for Computer Assisted Language Learning (EUROCALL), and it hosted 


the TELL Consortium that produced several language learning packages. Cervato and De Ferra 


(1995) developed this pioneering project in collaboration with a software engineer who used 


ToolBook (see Web references) to create the programme. The resulting CD-Rom was aimed at 


beginners in liaison interpreting (Italian-English) and featured 8 dialogues (recorded especially 


for the project, they were not authentic texts). The dialogues are available only as audio and text, 


since video capability on standard desktop PCs was not widespread at the time Interpr-It was 


developed. It was meant for single users, in class or for self-access (see Sandrelli 2001 for details 


on how computer-based work was integrated with face-to-face classes). 


The programme had a modular structure. After choosing a topic, trainees were introduced to a 


situation outline and an anticipation exercise; then they went on to the next screen with the 


recorded dialogue for interpreting practice (trainees pressed an on-screen button to record their 


interpretation); this was followed by another screen in which trainees produced a written 


translation of the same dialogue; finally, in the self-assessment screen trainees were able to 


compare their interpreted version and their translation with the trainer’s model. 


 
The main novelty of Interpr-It was that it was the first programme developed specifically to 


practise interpreting with the computer, rather than with the usual tape-recorders and written 


texts; within the same environment, trainees had access to audio resources, glossary and 


vocabulary information, a text editor to take notes and write their translations, a recording 


facility, and so on. 


 


Interpr-It also featured the prototype of a consecutive interpreting module (Merlini 1996; Gran et 


al. 2002), with a similar modular structure. For each speech there was background information; a 


text analysis and anticipation exercise; a listening and note-taking screen; a consecutive 


interpreting screen, with an on-screen interpreter’s note-pad; and, finally, a self-assessment 


screen. The main novelty was the interpreter’s on-screen notepad for note-taking: students were 


required to take notes by typing into the computer keyboard and using provided shortcuts for 


common logical links. Since the prototype was aimed at beginners, the fact that typing is much 


slower than handwriting forced them to analyse the speech and keep their notes to a minimum. 
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Today this idea can be taken up again, thanks to the availability of electronic smartpens (see 


§7.4.iv). 


 
The main limit of Interpr-It was the fact that, when it was launched commercially, it was sold 


with ready-made contents, not as a shell. Its materials could be updated only if and when a 


second edition was produced (which never happened). Therefore, it was decided to build on that 


experience to create and market an authoring programme aimed at interpreting trainers.  


 


The feasibility of developing a shell to create interpreting exercises was explored through a 


prototype called Interpretations, developed at the University of Hull (UK) between 1999 and 


2002 and tested at the Trieste and Forlì Advanced Schools for Interpreters and Translators. After 


testing, a few changes were made to the interface in order to expand the range of teaching 


activities and improve the trainee support tools. In the spring of 2005 a commercial programme 


called Black Box 3.0 was released by Melissi Ltd (now marketed by Scenecinema. See Web 


references). 


 


The idea behind Black Box is to provide teachers with a single environment with several 


authoring tools, in which it is quick and easy to assemble interpreting exercises. At its most 


basic, in order to create an interpreting exercise you need a video or audio clip; a transcript of the 


speech is also useful for the (self)correction phase. Interpreter trainers are professional 


interpreters and usually have recordings of conferences in which they have worked; moreover, 


there are plenty of speeches on YouTube and on the websites of national parliaments, 


international organisations and so on. However, only some of these authentic materials may be 


suitable for class use, depending on the trainees’ level of competence. Therefore, trainers may 


wish to select specific parts of a recording, and this can be done by means of video editing 


programmes that enable trainers to create new clips with the selected speeches. Some of these 


programmes are commercial and others are freely available on the Internet (examples of the 


former include Ulead VideoStudio and Pinnacle Studio; popular examples of freeware 


programmes are Microsoft MovieMaker and Apple iMovie; see Web references). If trainers have 


audio clips, they can edit them by using audio editing software, e.g. a commercially available 


programme like Cool Edit Pro or a free one like Audacity (see Web references). 


 


If the trainer distributes digital, video or audio recordings to trainees for use at home, trainees 


can play them by using a multimedia player and they can record themselves either by means of 
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an audio recording programme installed on their PC (the above-mentioned Cool Edit Pro or 


Audacity, for example) or by means of an external digital recording device, such as an mp3 


player/recorder, a mobile phone, etc. If trainers have the transcript of the speech, they can give it 


to trainees to check their recorded rendition against it, or they can create vocabulary exercises, 


comprehension exercises, and various language enhancement exercises on the basis of this 


written material. 


 


To sum up, the basic software tools you need to create and use an interpreting exercise are: 


• an audio/video editing software programme 


• an audio/video player 


• an audio/video recorder 


• a text editor. 


 


This means that trainers must be able to use several different programmes and must know the 


tools available to their trainees; especially as regards audio and video file formats, they must 


make sure any file they choose is compatible with the formats supported by the university PCs 


and by the trainees’ private PCs (if they are going to use the materials at home). Clearly, this is 


not impossible, but it is cumbersome and time-consuming.  


 


In order to make things easier, all the necessary tools to assemble an interpreting exercise are 


available in Black Box, together with a number of additional tools. The programme features an 


Exercise Wizard, in which trainers specify whether they intend to create a simultaneous, 


consecutive or liaison interpreting exercise, a sight translation exercise, or a custom exercise 


based on any combination of video, audio and text. After choosing the type of exercise, they 


select the resources they want to combine (a text, a video, another text with comprehension 


questions, web links for trainees to explore etc) and they indicate whether the programme should 


load the whole video clip or only parts of it. There are ‘cue-in’ and ‘cue-out’ points which 


eliminates the need to edit the video physically and create a new clip. Trainers also decide 


whether they want to add a sound distortion to the sound stream to make the exercise harder (to 


simulate working conditions in which sound quality is imperfect) and then they save everything 


as a single exercise package with a special Black Box extension (.bbx). Trainees need a copy of 


the programme, of course, but only the user licence (i.e. with no exercise creation capability). 
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There is no need to worry about file formats, or about leaving one component of the exercise at 


home, because all the files that make up the Black Box exercise are bound into a single file. 


 


The in-built word processor makes it possible to load exercise templates into the programme 


(comprehension questions, text analysis, glossaries etc) and to create special bitmap texts for 


scrolling sight translation exercises. This means saving a text in a special format so that when 


trainees open the exercise, the text automatically scrolls on the screen, forcing them to keep up 


with an externally imposed pace (decided by the trainer, on the basis of the expected level of 


expertise of his/her trainees).  
 


The word processor also enables trainers to annotate the written texts they select (up to 6 


categories of notes). When trainees open them during their self-study hours, they can see the 


aspects of grammar, specialised vocabulary, cultural references, etc. highlighted by the trainer 


(these are just examples, as note categories are chosen by trainers themselves). Trainers can also 


record their own model interpretation for trainees to listen to, or, if they have a recording of a 


professional interpreter at work, they can create an exercise in which trainees interpret a speech 


first and then compare their own rendition with that of the professional interpreter. Sets of 


exercises are publishable as Modules, so that whole training units can be created easily. 


 


So far, we have highlighted the convenience of Black Box for trainers, but the programme is also 


a user interface for trainees. The key user features of Black Box are: 


• inbuilt video and audio player/recorder, with the video display scaling to different 


 sizes, audio boost controls, and a feature to slow down fast speeches for better 


 listening comprehension. When performing consecutive or liaison interpreting, the 


 recording uses a dual-track system, so that in playback mode trainees can hear the 


 original segment first and then their own rendition, with alternating voices. If it is a 


 simultaneous interpreting exercise, they have the option of playing both tracks at the 


 same time (and checking their décalage) or only their own rendition, by reducing the 


 source language speech volume 


• the possibility of inserting bookmarks into audio/video clips for later revision of 


 difficult passages (no need to play the whole clip again) 


• in-built word-processor to carry out various types of written exercises 


• Wave viewer device that produces a graphic representation of the prosodic features of 


 their performances 
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• integrated Web browser for Internet searches 


• on-screen keyboard and character map to insert foreign characters 


• fast compression of recordings (Ogg Vorbis, mp3) for storage on USB pen-drives 


• easy access to trainers’ annotations on written texts (‘hot’ words). 


 


7.3.ii Blended learning experiences 


a) Digital and virtual learning environments (DLEs and VLEs) 


The best-known virtual or digital learning environment (VLEs and DLEs, respectively) is 


Moodle: ‘a Course Management System (CMS), also known as a Learning Management System 


(LMS) or a Virtual Learning Environment (VLE). It is a Free web application that educators can 


use to create effective online learning sites’ (Moodle website). 


Moodle has not been developed exclusively for language or translation teaching, but to support 


the teaching of any subject. As such, it features general teaching tools, e.g. a space to upload 


resources (audio, video, text, hyperlinks), activities and lessons (e.g. quizzes, flashcards, etc.) 


and interactive tools of various kinds, including a discussion forum, a chat tool, a bulletin board, 


and much more. It is possible to provide feedback to students in various forms (e.g. scores in 


tests, private messages, and so on).  


Although Moodle is not specific to interpreting and translating, many of its tools can be used to 


support interpreting and translating modules. Indeed, Moodle is used in several interpreter and 


translator-training institutions in Europe, as is reported by Fictumová (2004) and by a number of 


contributors in Cánovas et al. (2006). 


At the very least, Moodle can be used to ensure the fast and easy distribution of teaching 


materials. The trainer creates directories to upload course materials, including text (various file 


formats), audio, video, multimedia (e.g. Powerpoint presentations), and so on, depending on 


server capacity. It is also very easy to use the Moodle bulletin board to post course-related 


announcements and the course calendar. Trainees have to register on each individual course in 


order to access its contents. 


Clearly, if an interpreter training institution decides to implement a VLE not simply as a 


repository of teaching materials but as an interactive tool, it needs adequate infrastructure, e.g. 


interpreting laboratories with Internet access in every booth, sufficient space on the web server to 
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host digital resources, and so on. Experiences of this kind have already taken place in some 


Spanish, Danish and Belgian universities (see Blasco Mayor 2005; Jiménez Ivars 2006; Gorm 


Hansen 2006; Gorm Hansen and Shlesinger 2007; Salaets 2006), in which VLEs and interpreting 


laboratories have been integrated in various ways in an attempt to streamline class organisation 


for trainers and autonomous practice for trainees. 


The most comprehensive and structured approach to the use of a VLE in the teaching of 


interpreting is the Virtual Institute developed at the University of Geneva’s ETI (translation and 


interpreting department). Development of the Virtual Institute began in 2004 as the first VLE 


specifically designed to support the ‘training of trainers’ certificate offered by the university in a 


blended form, i.e. a mixture of face-to-face, full immersion courses in Geneva and online 


activities designed for distance learners. All activities, tools and courses were evaluated by 


trainers and trainees during development to improve design and functionalities.  


The VLE features some asynchronous and some synchronous communication tools. The former 


include: 


• News (electronic notice board) 


• Calendar (deadlines) 


• Library (collection of digital resources for download) 


• Activity folders (to upload coursework) 


• Forum (for discussions) 


• Journal (learners write about their learning process; public or private) 


• Shout box (quick messages) 


• Email. 


Synchronous communication tools include:  


• Chat (for brainstorming before a session, for coordinating and organising group work, for 


debriefing sessions) 


• Wiki (collaborative hypertext tool, used to write reports with other learners at a distance) 


• Call (instant messaging) 


• Who is online. 


 
Over the last few years, the VLE has been expanded for interpreter training purposes, to support 


local students in Geneva and, potentially, distance learners. A number of new features have been 


added, including: 
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• SIMON (Shared Interpreting Materials Online) 


A speech bank and a clearinghouse of teaching materials aimed at interpreter trainers. It is 


used to exchange exercises and to discuss what works (or does not work) in class. It is the 


online evolution of the repository approach to CAIT (see §7.3.i a). 


 


• EVITA (ETI Virtual Interpreter Training Archives) 


EVITA is aimed at trainees and trainers, including teaching assistants who help trainees 


organise their practice sessions. Trainees set themselves learning objectives and write them 


in an e-journal; after the session, they listen to their own recordings and assess their 


performance in writing. Finally, trainers provide written feedback and other trainees also 


have the space to add their comments. The tool helps trainees identify their individual 


weaknesses and work on them. 


 


• Student Tracker 


The Student Tracker is a tool used by trainers to enter grades and comments on trainee 


performance. Trainees can check their progression and trainers can also exchange private 


notes (not accessible to trainees) to address special situations.  


 
As this brief outline has shown, the Virtual Institute is not (yet) an online environment in which 


interpreting exercises are actually carried out, since practice materials are downloaded to work 


on at home and at university outside class hours. However, online discussions and chats that are 


relevant to the learning process do take place online, so the VLE is a very useful complement to 


the face-to-face interpreter training course. This description has also shown that the use of these 


tools implies an increased workload for trainers: providing written feedback to every trainee after 


every practice session is very time-consuming. This system could only be applied by other 


universities with a similar set up, i.e. available technical assistance, the necessary hardware and 


software infrastructure, relatively low trainee-trainer ratio, and a group of technology-aware 


trainers. 


 
b) Webcast classes  


 


The Geneva department, in collaboration with EU institutions and other leading interpreter 


training centres belonging to the EMCI consortium, is also at the forefront of another 
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development in which interpreting classes actually take place in distance learning mode, via the 


Internet. Institutions taking part in the European Master’s in Conference Interpreting organise 


web-cast mock conferences for CI and SI practice, involving two or more training centres. 


Trainers and trainees from different universities (and in this case, different countries) take part in 


the same conferences. After the class is over, the material is uploaded to the site and lessons can 


be watched in web streaming (see web references for more details and information on technical 


requirements). Clearly, these classes require excellent infrastructure and technical assistance; 


they also require considerable organisational efforts on the part of the trainers involved in the 


different centres. However, at least in theory, such experiences could be replicated elsewhere. 


 


After this brief overview of the best-known CAIT experiences in conference interpreter training, 


in §7.4 we provide a few suggestions on how to apply CAIT to LIT training. 


 


7.4 Do-it-yourself  (DIY) CAIT for LIT training 


 


The above overview of CAIT materials produced to train conference interpreters has shown that 


these projects are time-consuming and complex and cannot be carried out by individual trainers 


alone. Unless a whole institution embraces the CAIT approach and provides the necessary 


funding to pay software developers, to buy the required hardware and commercial software and 


to train interpreting trainers in the use of computer technology, fully-fledged e-learning or 


blended learning are impossible.  


 


When planning to create computer-based activities for your LIT courses, you should consider the 


following aspects: 


• the computer equipment and software available to interpreting trainers at home and at 


 university (to enable them to prepare teaching materials and to use them in the 


 classroom)  


• the computer equipment and software available to trainees, both at university (to use 


 the materials) and at home (especially if they are meant to support trainees’ 


 autonomous learning and/or to help them prepare for face-to-face classes) 


• the available Internet connection at home and university, including uploading and 


 downloading times 


• the available technical assistance (during classes, if something goes wrong and in 


 general, to help with any computer-related problems that may arise during the course) 
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• the available funding to purchase specific hardware and software products. 


 


Provided that the above have been taken into account, there are a few simple DIY solutions that 


are accessible to any interpreter trainer, using commonly available desktop software or free 


software. A few examples are given below, starting from language enhancement exercises and 


then moving on to sight translation exercises, cloze exercises, simultaneous interpreting and so 


on.  


 


7.4.i Using Word and Teacher’s Pet 


 


Microsoft Word is a well-known word processing programme with which all interpreting trainers 


and trainees are bound to be familiar. Here we just wish to stress the usefulness of the Track 


Changes tools to teach trainees text revision and editing. It is a good idea to mark trainees’ 


translations with the Track Changes tool on, so they can actually trace your corrections. A 


written translation corrected in Word can be projected in class as a basis for class discussion on 


translation difficulties; or, if the university or training institution has Moodle or a similar VLE, it 


can be posted on the forum as a basis for a discussion after class. Word has an Open Office 


equivalent, i.e. a free, open source text editor called Writer (see Web references). Apart from 


standard Word tools, there is a special set of Word macros developed by a language teacher for 


language teachers in order to create a variety of language enhancement exercises automatically. 


It is called Teacher’s Pet; in order to use it, you need to select the texts you want to work on and 


then download and install the Teacher’s Pet (see Web references). It includes 23 different macros 


to create various types of activities. Below are just a few examples. 


 


a) Written cloze exercises 


In order to create a written cloze exercise, select the text you wish to use. Open Word and locate 


the Teacher’s Pet icon. Select the ‘Replace words with Gaps’ macro. You will be asked how 


many words you want to delete (up to 6). Then you will be asked to type them. You obtain the 


following:  


 


CHARGE AND INDICTMENT 


Fill in the gaps with one of the following words: damage / excuse / aforementioned / distress 


 







The Building Mutual Trust Project 
 


 21


Mr. Weston, you are charged with two counts of Aggravated Criminal .......... and one count of 


Racial Abuse. It is stated that on the 22nd of September of this year, at 22 Welsh Walls Road in 


Gobowen, you did without lawful .......... write graffiti on the wall of the A.J.’s News and 


Convenience Store causing .......... to the said wall in the amount of £180 contrary to Section 18 


of the Criminal .......... Act 1988. It is also stated that on the same day, at the same place, you did 


without lawful .......... cause .......... to a plate glass window at the same premises in the amount of 


£205, also contrary to the Criminal .......... Act 1988. 


 


It is also charged that on the 22nd of September of this year, you did without lawful .......... cause 


graffiti to be written on the walls of the house at 24 Welsh Walls Road, belonging to Mr Shaheed 


Malik, the owner of the .......... A.J.’s News and Convenience Store, so as to cause disturbance, 


.......... and alarm to Mr Malik. It is also charged that later, on the same day, in the company of 


your girl friend Miss Shona West, you exhibited a sign outside the entrance to the Gobowen C of 


E Primary School in such a way as to cause .......... and alarm to the persons entering that 


premises, contrary to section 12 of the Racially Aggravated Abuse Act 1997.  


 


b) Jumbled paragraph exercises 


This exercise is used to make trainees work on logical links and textual cohesion and coherence. 


Select a text, insert the + sign at the end of sentences or paragraphs, and then run the Jumbled 


Paragraph macro. You obtain this: 


 


Number the following lines in the correct order: 


 


(    ) It is stated that on the 22nd of September of this year, at 22 Welsh Walls Road in 


Gobowen, you did without lawful excuse write graffiti on the wall of the A.J.’s 


News and Convenience Store causing damage to the said wall in the amount of £180 


contrary to Section 18 of the Criminal Damage Act 1988. 


(    ) Mr. Weston, you are charged with two counts of Aggravated Criminal Damage and 


one count of Racial Abuse. 


(    ) It is also stated that on the same day at the same place you did without lawful excuse 


cause damage to a plate glass window at the same premises in the amount of £205, 


also contrary to the Criminal Damage Act 1988. 


(    ) It is also charged that later, on the same day, in the company of your girl friend Miss 
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Shona West, you exhibited a sign outside the entrance to the Gobowen C of E 


Primary School in such a way as to cause distress and alarm to the persons entering 


that premises, contrary to section 12 of the Racially Aggravated Abuse Act 1997. 


(    ) It is also charged that on the 22nd of September of this year, you did without lawful 


excuse cause graffiti to be written on the walls of the house at 24 Welsh Walls Road, 


belonging to Mr Shaheed Malik, the owner of the aforementioned A.J.’s News and 


Convenience Store, so as to cause disturbance, distress and alarm to Mr Malik. 


 


c) Pair matching puzzles 


This exercise is useful to make trainees work on logical links and textual cohesion and 


coherence. After choosing your text, put all the sentences in a vertical list and place the + symbol 


in mid-sentence, where you want to break it. Run the Pair-matching puzzle macro to obtain this: 


 


Match the text on the left with the text on the right. 


 


1. Mr. Weston, you are charged with two 


counts of  


a. to the Gobowen C of E Primary School in such 


a way as to cause distress and alarm to the persons 


entering that premises, contrary to section 12 of 


the Racially Aggravated Abuse Act 1997.  


2. It is stated that on the 22nd of 


September of this year, at 22 Welsh Walls 


Road in Gobowen,  


b. you did without lawful excuse cause graffiti to 


be written on the walls of the house at 24 Welsh 


Walls Road, belonging to Mr Shaheed Malik, the 


owner of the aforementioned A.J.’s News and 


Convenience Store, so as to cause disturbance, 


distress and alarm to Mr Malik. 


3. It is also stated that on the same day at 


the same place you did without lawful 


excuse  


c. cause damage to a plate glass window at the 


same premises in the amount of £205, also 


contrary to the Criminal Damage Act 1988. 


4. It is also charged that on the 22nd of 


September of this year, 


d. Aggravated Criminal Damage and one count of 


Racial Abuse. 


5. It is also charged that later, on the same 


day, in the company of your girl friend 


Miss Shona West, you exhibited a sign 


e. you did without lawful excuse write graffiti on 


the wall of the A.J.’s News and Convenience Store 


causing damage to the said wall in the amount of 
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outside the entrance  £180 contrary to Section 18 of the Criminal 


Damage Act 1988.  


 


 


d) Synonym and antonym exercises 


Select a word in the text and run the Synonym macro (the Antonym macro works in the same 


way). In the example, the word ‘lawful’ was selected to obtain this: 


 


Which word in the text is similar in meaning to:  


legal / legalized / legitimate / legally recognized / official / officially recognized / endorsed / 


allowed / permitted / permissible / decriminalized  


 


e) Multiple choice questions 


Select a word/expression in the text. Select the Multiple Choice macro; write a good definition of 


the selected word/expression, and three wrong definitions. The macro will create a multiple 


choice test. 


 


7.4.ii Using Microsoft Powerpoint 


 


Microsoft Powerpoint is another well-known software programme not specifically developed for 


teaching, but to show slide presentations in conferences. The Open Office equivalent is Impress, 


with roughly the same functionalities. For translator and interpreter training purposes, 


Powerpoint and Impress have a couple of interesting applications. 


 


a) Sight translation exercises 


Choose a text and paste it into a Powerpoint slide. Decide whether you want your trainees to be 


able to see the whole text or only a paragraph, and how you want the text to appear on the 


screen, by using the Custom Animation menu. You can decide whether you want the text to be 


revealed from left to right, top to bottom, with special effects, etc.; you can set the speed at 


which the text appears on the screen too. You can create sight translation exercises in which the 


text appears paragraph by paragraph, and others in which words appear one letter at a time. The 


first type of exercise is more suitable for beginners, as it allows self-pacing. The second one is 


for advanced trainees who must try to keep up with the pace (see also Black Box, §7.3.i b). 







The Building Mutual Trust Project 
 


 24


 


b) Multimedia packages (for interpreting practice) 


Another possible use of Powerpoint is to make a multimedia package, provided trainers can find 


the required materials: pictures and audio or video files with a recorded commentary of each 


picture. For example, if the trainer has a series of pictures of Castle Howard, a stately home near 


York used as a set for the Brideshead Revisited television serial and film, adapted from Evelyn 


Waugh’s famous novel, he/she can record a commentary for each of them and then create a 


multimedia presentation to simulate a virtual visit to it. 


 


Each picture is pasted into an empty Powerpoint slide and then the audio or video file is added 


by selecting Insert Audio or Insert Object. Trainees open the presentation and when each slide is 


displayed, they hear the description; they memorize the contents and then perform consecutive 


interpreting, recording their rendition with an mp3 digital recorder or by using a recording 


programme installed on the PC (e.g. Audacity). 


 


Provided trainers can find speakers’ recordings and Powerpoint slides from a real conference, the 


same procedure can be applied to create a realistic simultaneous or consecutive interpreting 


exercise. The audio recording of the speech would have to be broken up into short clips by 


means of an audio editing programme (see 3.3 below) and then the relevant clip could be 


inserted into the slide it describes. Clearly, this is time-consuming, but from a technical point of 


view it is not difficult. Moreover, raw materials of this kind may be found on museum websites: 


for example, the website of the National Gallery in London contains downloadable audio 


commentaries and pictures of the most famous paintings in the permanent collection. By 


associating the audio commentary to the picture it describes, it is easy to create a virtual visit to 


the museum. 


 


7.4.iii Using a sound editing programme  


 


There are many commercial and free audio editing programmes. The best-known commercial 


software of this kind is probably Cool Edit Pro (recently revamped and re-launched as Adobe 


Audition when Syntrillium, the company that produced it, was taken over by Adobe), but there 


are many others too, such as Wavelab. The best-known audio editing freeware is Audacity. 


Below we provide a few examples of what interpreting trainers can do with audio editing 


software. 
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a) Cool Edit Pro 


Cool Edit Pro supports several audio file formats. It is also possible to extract sound from a 


video file or a CD (File > Extract audio from video and File > Extract audio from CD, 


respectively), so if you have a video recording with good sound quality but poor video images, 


you can use the audio. If you have a very good recording that you cannot use with your trainees 


because it is too fast or too slow, you can change the speed without altering the speaker’s pitch. 


Just go to Effects > Time / Pitch > Stretch. 


 


The programme can be used to create oral cloze exercises. Cloze exercises, also known as gap 


fill exercises, are used in interpreter and translator training in various ways and for several 


purposes. These exercises are used to test trainees’ language skills, their knowledge of a topic, 


their encyclopaedic knowledge, etc. Written texts or recordings can be used and trainees can 


either give their answers in writing or speaking (see §7.4.i). Oral clozes, in particular, can be 


combined with shadowing (word-for-word repetition of the text) in a preparatory exercise for 


simultaneous interpreting (see Sandrelli 2002). In order to create an oral cloze exercise, you 


choose a recording or you record a text by using Cool Edit Pro itself. Decide which words you 


want to delete in the text (either random words at a fixed interval or specific words; this depends 


on the aim of the exercise). When the audio file is opened in the programme, the related graph is 


displayed in the main window. By clicking on the graph you can play the recording and identify 


the boundaries of the word(s) in question. Highlight the portion of graph corresponding to the 


word(s); click on Generate> Silence. Repeat the process for all the word(s) you want to 


transform into silent gaps. Save the new file. 


 


A sound can be inserted into the audio stream instead of a silent pause, for example if this is a 


test and you want trainees to write down the missing word every time they hear the tone. Select 


Generate/Tones and specify the type of sound and its duration.  
 


b) Audacity 


This audio editing freeware can be used to practise simultaneous interpreting, since it can handle 


dual track recordings (see Black Box, §7.3.i b). All trainees need to do is open the source 


language audio file, and check Edit -> Preferences -> Audio I/O menu: they must make sure that 


"Software playthrough" is OFF, and "Play other tracks while recording new one” is ON. Then 


they plug their headsets + microphone into their laptop and press the “record” button. 
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Recordings can be saved and played back for self (or peer, or trainer) assessment. The 


programme displays two tracks (the SL and TL ones) and it is possible to listen to them both at 


the same time (to check one’s décalage) or to switch off the SL track to focus on one’s rendition 


only, by clicking on the relevant ‘mute’ button at the far left of the track (see Interpreter Training 


Resources in Web References for more details on how to use Audacity to practise simultaneous 


interpreting). 


 


It is worth pointing out that you can only use audio files in Audacity; it does not support video 


and it is not possible to extract sound from a video file, like in Cool Edit Pro (see above). 


 


This free software can be used to create oral cloze exercises much in the same way as Cool Edit 


Pro (see above). If you wish to create an oral cloze, you open an audio file in Audacity, then you 


identify where the words that you want to delete are in the sound stream, you select them (one at 


a time, of course), and you click on Generate/Silence. A dialogue box opens in the graph, to 


specify the duration of the gap. 


 


You can insert a tone into the audio stream instead of a silent pause: select Generate/Tone and 


specify the type of sound and its duration.  Moreover, just like in Cool Edit Pro, it is possible to 


slow down or speed up recordings without altering the speaker’s voice pitch. Select 


Effects/Change Tempo and then fill in the dialogue box either by specifying a shorter duration (if 


you want the recording to be speeded up) or a longer one (if you want it to be slower. The sound 


quality of an interesting recording with too much background noise can be improved by means 


of the noise remover option in the Effects menu.  


 


7.4.iv Using an electronic smartpen in consecutive interpreting lessons 


Smartpens are electronic pens that you can use to write on special notepads; the notes can then 


be transferred to the PC and converted into digital text. There are several models on the market. 


Below we have a look at two of them and give a few ideas on possible uses in consecutive 


interpreter training. 


 


a) DigiMemo 


The DigiMemo pack comes with an electronic notepad and pen. You place a few sheets of 


ordinary paper on the notepad as if it were a clipboard, and then write normally in normal ink: 


‘The DigiMemo is a portable and compact electronic notepad which you can use just like a 
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clipboard to instantly record your notes, ideas, sketches, drawings and flowcharts both on paper 


and digitally at the same time.’ (DigiMemo website, see Web References) 


 


In order to transfer your notes to the PC, you connect the DigiMemo notepad via the USB cable; 


you can convert your handwriting to text and export your notes straight to Microsoft Word using 


MyScript Notes handwriting recognition software (supplied separately). The notepad is powered 


by standard batteries, which last approximately 80 hours (continual use), and the pen is powered 


by a watch battery that lasts approximately 14 months. The notepad has 32MB of internal 


memory, which can hold up to 80 pages of notes.  


 


This electronic pen and notepad can be very useful in the teaching of note-taking for consecutive 


interpreters. It has interesting research applications too, the most obvious of which is the 


possibility of saving the notes in digital form, together with a recording of the SL speech and TL 


speech. When the TL rendition is played back and errors are identified, it is possible to check the 


notes to track possible sources of error in them. If trainees were to use this system during their 


self-study activities, they could send their notes and recordings to the trainer by email or post 


them to a VLE in order to obtain peer or trainer feedback.  


 


b) Livescribe Pulse and Echo 


Livescribe produces two smartpens, Pulse and Echo that are more technologically advanced than 


the DigiMemo pack. Both models feature an in-built microphone (to record the conference or 


lesson while you are taking notes) and a speaker (to play back the recording). Moreover, an 


infrared camera on the tip of the pen captures everything you write on the special dot paper 


notepad and produces a video of the notes being written (the only disadvantage in comparison 


with the DigiMemo system is the need for a special kind of paper with dots on it; however, there 


are instructions on the website explaining how you can actually print it yourself). While you are 


writing, the smartpen links the audio recording to the notes; later, if you tap on your notes, you 


can replay the recording.  


 


There is a USB jack and cable to download notes and audio-recordings onto your PC, using a 


special Livescribe Desktop. Then, there is an application (MyScript for Livescribe, very similar 


to the application used by DigiMemo) that converts your handwritten notes to digital text for use 


in word processors. Notes can be exported and shared as a PDF, as an audio file or as an 







The Building Mutual Trust Project 
 


 28


interactive Flash™ movie (called ‘pencast’), which can be embedded on a blog, website, 


Facebook, etc.  


 


The smartpen package even includes an application that is a simple calculator, useful for those 


tricky measurement or currency conversions that you sometimes have to make while 


interpreting. 


 


A special application, called MyScript handwriting, has been developed specifically for teaching 


and learning. It recognises the notes written on a digital whiteboard in class and converts them to 


text, so that lessons can be saved and kept for future use.  


 


This technology has numerous applications to the teaching of consecutive interpreting and even 


to professional practice (Orlando 2010). In terms of professional interpreting, it can be used 


when performing so-called ‘hybrid’ consecutive (also known as consecutive-simultaneous; see 


Esteban Causo 2003): the interpreter takes notes normally, but during delivery of the TL text, 


s/he can play back the SL recording (wearing headsets, of course) and perform a mixture of 


consecutive and simultaneous interpreting. 


 


7.4.v Using Microsoft Access  


Along the same lines as MARIUS, a speech repository called ARCHIE has been created at 


LUSPIO University in Rome, in response to interpreting trainees’ requests for training materials 


to be used in their individual study time. The materials were contributed by trainers and trainees 


themselves, who were required to look for suitable speeches and transcribe them. The database 


currently contains just over 100 speeches, so this is just a small, DIY attempt at providing 


trainees with training materials.  


 


In the absence of a digital language learning laboratory and dedicated funding for the 


development of teaching materials, Microsoft Access was chosen; because of the popularity of 


the Office pack it could safely be assumed that all trainees would have it installed on their PCs at 


home. Moreover, the main advantage of using Access is that you can search databases and filter 


relevant data by exploiting the data classification fields (using the Query function). The 


following fields were chosen: 


• resource reference number 


• speech title  
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• speaker; role; biographical information on the speaker 


• suitable for (initial consecutive, advanced, listening comprehension exercises, etc.) 


• date; duration of the speech (in minutes and seconds); number of words (in the 


 transcript); average speed in words/minute 


• topic; specialisation (high, medium or low); level of difficulty. 


 


There is a special column in which the audio/video resource can be inserted as an Object. When 


it is saved as a media package, trainees can click on it and start up the media player they have on 


their PCs (VLC or Media Player, or similar) to play the recording.  


 


The speaker’s accent is also classified, along with the mode of delivery of the speech (whether it 


is impromptu, read or mixed). The transcripts and any other accompanying texts are inserted in 


the next two fields, and finally an evaluation of the time autonomy of the speech is given.  


This experience shows that, thanks to the collaboration of a group of trainees, it is possible to 


create a relatively large repository of materials quite rapidly. 


7.4.vi Using Moodle 


Moodle has been in use at the Advanced School for Interpreters and Translators of the University 


of Bologna at Forlì since 2006. However, it is used mostly in face-to-face courses to upload and 


download teaching materials and to send course-related notices to trainees. The Forum tools, 


wikis, and other co-operative learning tools are only really used in special courses. The platform 


is not used in classroom work, but only as a means to support students in their autonomous work. 


Moreover, students do not work online, but download the teaching materials and study them 


offline in preparation for classes or for examination revision. As regards interpreting specifically, 


the server has file size limits that make it unsuitable for the uploading of long video recording. 


Available resources are displayed in the central window in several directories, whereas on the 


right hand side you can see past announcements related to the course; on the left hand side are 


the many tools the trainer can use. Trainees essentially see the same screen, with the exception of 


the course management tools. 
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7.5 Conclusion 


 


The use of computer technology in teaching and learning has become more and more widespread 


in recent years. This chapter has outlined how general software and dedicated programmes are 


used in conference interpreter training and has provided examples of possible applications to the 


related field of LIT training. The introduction of an e-learning component in LIT training (i.e. 


teaching and learning materials enhanced by computer tools for class use or to support self-


study) is not particularly complex and does not require advanced computing skills on the part of 


trainers and trainees. It need not be expensive either, since there are several non-specific 


freeware programmes that can be adapted to meet interpreter training requirements. By contrast, 


designing and running a blended course in legal interpreting and translation requires careful 


planning, significant investment in hardware and software infrastructure, technical assistance and 


a testing period, as well as specific expertise on the part of trainers. However, as was pointed out 


in §7.2, blended LIT courses would be particularly useful, since in many cases potential LITs are 


mature students in full-time or part-time employment or already working as community 


interpreters. 


 


It is hoped that this chapter has provided some useful insights and ideas to enable LIT trainers to 


choose the type of technological support that is most appropriate to their group of trainees. 
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Chapter 8. The Training of Trainers for Legal Interpreting and Translation 


Brooke Townsley  


 


8.1 Introduction 


 


The availability of competent trainers to deliver training for candidate legal interpreters and 


translators (LITs) is a prerequisite for the successful development of common standards in LIT 


training and delivery across EU Member States. It is, however, an area of activity that has 


received insufficient attention in the planning of legal interpreting and translation provision. This 


may be down to a range of causes: the relatively specialised nature of the profession, which 


requires an uncommon set of linguistic skills, the lack of funding to cover the high initial costs of 


LIT trainer courses and the relatively low financial returns on investment for self-funding LIT 


trainer trainees. None of these factors can be easily resolved, but if robust standards of legal 


interpreting and translation practice are to be promoted, then provision must be made for the 


preparation of trainers able to deliver training for LITs to the standards required.  


 


8.2 Core competencies for LIT trainers 


 


The following table sets out the suggested core competencies for LIT trainers. These are 


foundation competencies for the delivery of LIT training. Further specialised competencies could 


be added to cater for training of LIT trainers in specific domains, such as legal interpreting and 


translation. 
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Pre-requisite 
competencies 


i. Ability to train in the use of short consecutive mode interpreting for the 
interpretation of dialogic communication (liaison interpreting, public service 
settings etc) 


ii. Ability to train in the use of ‘whispered’ simultaneous mode interpreting for the 
interpretation of monologic communication (speeches, presentations, 
judgements etc) 


iii. Ability to train in the performance of oral sight translation of short 
informational texts (both directions) 


iv. Ability to design training curricula aligned to learning outcomes 
v. Ability to design training activities to deliver the above 


vi. Competency in class management and course leadership, interaction with host 
institutions and liaison with external partners 
 


Declarative 
knowledge 


i. Knowledge and understanding of the main ‘process models’ of consecutive and 
simultaneous interpreting  


ii. Knowledge and understanding of curriculum design and learning outcomes 
iii. Knowledge and understanding of models of teaching and learning  
iv. Knowledge of the professional domain 
v. Knowledge of current academic and professional debates in the field 


vi. Knowledge of key professional institutions, professional organisations and 
policy makers  


vii. Knowledge of the main stakeholders in the profession 
 


Process 
knowledge 


i. Ability to develop and/or use a range of training activities to develop practical 
understanding of the process of inter-lingual transfer  


ii. Ability to develop and/or use training activities to develop competency in the 
use of short consecutive mode interpretation (e.g. intra- and inter-lingual 
shadowing exercises, role play, memory training, note taking, video recording 
and analysis, language laboratory work) 


iii. Ability to develop and/or use training activities to develop competency in the 
use of simultaneous mode interpretation (e.g. intra and inter-lingual shadowing 
exercises, video recording and analysis, language laboratory work) 


iv. Ability to select and analyse appropriate texts for use as sight translation source 
texts 


v. Ability to develop and/or use training activities to develop competency in the 
on-sight oral translation of short informational texts 


vi. Ability to manage the classroom environment and to encourage learning and 
development 


vii. Ability to set entry and exit criteria for courses and design appropriate selection 
materials 


viii. Ability to work effectively with institutions hosting the training programmes 
(academic and/or professional) 


ix. Ability to engage external professional input to training to add value to the 
training course 
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8.3 The selection of prospective LIT trainers  


 


Ann Corsellis (2001: 140) has made the following observations on the recruitment of candidates 


for LIT trainer courses:  


 


It would be unfair to potential trainers, and to their future students, to select those 


who are unsuitable for the task. Not every experienced practitioner, in any field, is 


equipped with the personality and attributes to pass on their skills to others and 


there are many whose talents lie in other directions. […] 


 


Carefully structured selection interviews, which allow exchanges of information 


both ways, are clearly important but it is also recommended that objective 


evidence of the following are obtained and confirmed: 


 


• qualifications in legal service interpreting and translation at postgraduate 


level 


• satisfactory experience of practice over a specified time 


• potential training skills 


• appropriate psychological profile. 


 


The observation that not all practitioners make good trainers is borne out by practical experience. 


In addition to the insight into the linguistic processes of interpreting and translation and the 


knowledge of interpreting and translation in the judicial context that first hand experience offers, 


trainers of LITs need also to be able to teach, an ability that underpins the effective delivery of 


training. Training requires a different set of skills from those required in interpreting and 


translation, such as an understanding of the design and delivery of a goal-orientated training 


curriculum, an insight into different styles of learning and the ability to adapt to different 


learners’ responses to the training process. Perhaps most of all, a trainer needs to understand 


learning as a collaborative process, where the trainer enables trainees to discover and develop 


their skills. There is little place in the LIT classroom for a ‘top-down’ approach where the 


students listen passively while a practitioner-trainer imparts the benefit of their experience. 


Interpreting is, at least partially, an art form and trainees learn by practice and by analysis of 


their own and others’ interpreting performance. Training therefore has to be activity-based, 


allowing trainees to feel their way forward into the linguistic and cognitive ‘zone’ where 
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successful interpretation takes place. Only by practice, reflection and internalisation of 


experience can a trainee make meaningful progress. They do this, of course, with the support of 


their trainers. It is not, however, the trainer who transforms a trainee from a competent linguist 


into an LIT, but the trainee’s own learning, reflection and practice.i 


 


The careful selection of candidates for training as LIT trainers is therefore essential for the 


success of the training course. This chapter offers an analysis of the knowledge and 


competencies that the Aequitas criteria presuppose (Hertog, 2001). This analysis is followed by a 


template Person Specification for LIT trainer trainees, and an outline course structure for an LIT 


training of trainers course.ii In keeping with the spirit of the Building Mutual Trust project, it is 


hoped that these resources will provide course designers in EU Member States with initial 


guidance on where to start with the training of LIT trainers.  


 


8.4 The Aequitas criteria  


 


8.4.i Postgraduate-level qualifications in legal interpreting and translation 


 


The necessity of an academic background in linguistics or interpreting and translation studies 


is often questioned, given the professional and vocational nature of interpreting as an 


activity. Interpreting is, after all, a performance activity, more akin to a craft than a 


theoretical body of knowledge. Given this fact, it is argued that a purely professional 


background is sufficient for an interpreter to undertake the training of other prospective 


interpreters. Possession of academic qualifications in interpreting and/or translation 


presupposes, however, an understanding of the foundational concepts and theories regarding 


the transfer of meaning across barriers of language and culture. Although a trainer with this 


background may not feel the need to impart that theoretical insight to their trainees in the 


same form that they acquired it, they do need to possess it, as it will inform their 


understanding of the cognitive and linguistic challenges that their students face as they work 


to develop their language transfer skills. In short, it will inform the design of the materials 


and training practices they employ.  


 


8.4.iiSatisfactory experience of practice over a specified time  


 


Satisfactory experience of language transfer activities (interpreting or written translation) can 
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be gained in a number of different settings. However, for the delivery of LIT training, this 


experience needs to be gained in the judicial settings of the EU member state concerned. 


There is no substitute for the first hand knowledge of the institutions and their staff that 


experience gained in that context can impart. A minimum of 200 hours of legal interpreting 


and translation, acquired over at least one year, is a suggested guideline.  


 


8.4.iii Potential training skills 


 


The skills and techniques of training specific to the profession of legal interpreting and 


translation will be taught in the training of trainers course itself. The task for a selector is to 


be able to identify in a candidate abilities in a latent form that will support the further 


development of specific training skills and techniques. The observation of successful trainers 


at work indicates the presence of certain common traits, such as: 


• an ‘enabling mentality’ that seeks to encourage the self-development of the trainee 


• a commitment to experiential learning 


• a willingness to learn as well as to teach 


• natural ‘platform skills’, such as a clear speaking voice and good presentation skills  


• good co-coordinating and leadership skills 


• the ability to elicit learning by asking questions and leading a process of thought. 


 


Therefore, indicators for the presence of these traits need to be built into the selection process. 


Identifying these traits and qualities in a candidate requires the use of selection tools that will 


enable such an identification to take place. Although an exact methodology cannot be prescribed 


for all situations, some general suggestions can be made.  


 


Candidates can undertake a range of online selection activities before attending a face-to-face 


interview. These can include not only the completion of online application forms to gather 


information on educational and background experience and personal data, but also self-


assessment exercises, situational response exercises, case studies, general knowledge tests and 


legal system- specific tests. Online selection activities must, however, be followed by face-to-


face interviews, to discuss the information provided in the online application forms and the 


candidate’s responses to the exercises. The face-to-face interview gives the selector the 


opportunity to probe more deeply into the candidate’s motivation and understanding, and to form 
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a clearer picture of their potential for training as an LIT trainer. Inviting candidates to make a 


presentation to the selection panel is a useful tool for assessing their platform and 


communication skills. Candidates should be given a choice of topics in advance, with clear 


guidelines on the length of the presentation. The presentation can then be followed up with 


questions from the selector(s) that are designed to probe the candidates’ understanding, test their 


ability to engage with an audience and to discuss. This process will also allow selectors to form 


an impression of the persona that the candidate projects to an audience and to gauge how they 


might interact with a training group.  


 


8.5 Trainee trainer person specification 


 


A sample person specification for the screening of applications is presented below. This is 


offered as a template for adaptation and augmentation as required. 


 


Training of Trainers for LIT  


Person Specification 


 
Essential Desirable 
 
A. Knowledge and Education 
 


• Knowledge of the linguistic challenges 
presented by language transfer activities 


• Knowledge of current affairs and the 
ability to discuss and comment upon the 
same 


• Knowledge of local affairs and the ability 
to discuss and comment upon the same 


• Awareness of the distribution of minority 
language communities  


• Knowledge of the cultures and histories of 
minority language communities 


• Insight into the demand for interpreting 
and translating in the public sector 


• Awareness of domestic organisations 
dealing with language and interpreting and 
translating matters 


• Awareness of international organisations 
dealing with language and interpreting and 
translating matters 


• Education to (minimum) first degree level 
 


B. Skills and Experience 
 


 
A. Knowledge and Education 
 


• Active knowledge of a C language (or 
languages) 


• Background in applied linguistics 
• Knowledge of the judicial sector 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
B. Skills and Experience 
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• Native speaker fluency in mother tongue 
(A language) and at least one other 
language (B language) 


• Ability to interpret two ways using the 
consecutive mode 


• Ability to interpret one way using the 
simultaneous mode 


• Ability to carry out sight translation in both 
directions 


• Ability to lead 
• Ability to organise and manage  
• Good communication skills 
• Experience of interpreting and translating 


in public service and/or community 
settings 


 


• Prior teaching and/or training experience 
with adults 


• Experience of interpreting and translating 
in all modes in judicial settings (police, 
courts, tribunals, immigration) 


• Experience of written translation work, 
judicial or other sectors 


• Ability to compare and contrast languages 
and to comment on linguistic features 


 
 


8.6Training of trainers courses: a sample curriculum 


 


A model curriculum for a training of trainers course might comprise the following modules: 


 


Module 1: Foundation theory in language transfer activities, including: 


 


• Introduction to interpreting and translation studies 


• Process models of interpreting  


• Literature review. 


(It may be possible to combine this module with theory of translation modules taking place on a 


parallel translation course running at the same institution.) 


 


Module 2: Interpreter training methodology, including: 


 


• Developing consecutive interpreting competencies 


• Developing simultaneous interpreting competencies 


• Developing oral sight translation skills 


• Developing note-taking techniques for consecutive interpreting 


• Use of digital language laboratories for interpreting practice 


• Use of computer assisted interpreter training (CAIT) 
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Module 3: Judicial sector training, including: 


 


• Observation visits to police and court venues 


• Talks by legal professionals on different areas of legal activity 


 


Module 4: Teaching practice, including: 


 


• Micro-teaching practice within the training group 


• Classroom management skills 


• Supervised teaching practice on existing training courses 


• Observation visits to existing training courses 


• Observation visits to other types of teaching activities e.g. language classes  


 


Module 5: Course management, including: 


 


• Advertising and recruitment 


• Selection testing 


• Building links with key stakeholders (LIT users, professional associations etc) 


 


All of the above should be supported by a reading list of relevant core texts.  


 


8.7 Teaching and learning: an overview of training activities 


 


The following diagram presents the results of a mapping exercise for the activities that a trainer 


of LIT trainers would usually undertake. This type of mapping exercise can be useful at the 


initial stages of candidate selection and course planning. 
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Train in written translation skills both 
ways, including 


• Objectives of this type of practical 
translation work 


• Basics of service translation, 
translation skills, use of footnotes, 
annotations 


 


Fig 7.1. 
What do 


LIT 
trainers 


do? 


Develop familiarity with systems and 
institutions, including 


• Knowledge and understanding of the 
field of professional activity 
Awareness of the language, 
terminology, concepts and registers 
particular to the field  


• Equivalence or non-equivalence to 
corresponding systems in other 
countries 


Train in oral sight translation skills, into 
English and into other language, 
including: 


• Short texts taken from field work 
• Operating without reference 


materials 
 


Train in note-taking skills to support 
interpreting, including 


• Note-taking techniques 
• Short term memory 


development 


Develop specialist language skills, including: 


• Development of specialist language 
competencies in both languages 


• Development of bilingual terminology 
• Linguistic strategies for dealing with non-


equivalence 


Develop familiarity with codes of 
conduct and guidelines to good 
practice, including: 


• Understanding and applying the 
professional code of ethics 


• Understanding and applying 
principles of professional good 
practice 


• Upholding and protecting the 
standards of the profession 


• Disciplinary procedures 


Train in dealing with clients and accessing work, 
including: 


• Accepting assignments, preparation, 
professional practice, declining and cancelling 


• Tax and book keeping for the self-employed 


Train in transfer skills (interpreting), including: 


• One way interpreting (simultaneous, whispered) 
• Two way interpreting (dialogue, liaison) 
• Dealing with non-equivalence 
• Paraphrasing  
• Co-ordinating interaction between speakers 
• Intervening 
• Dealing with language registers 
• Dealing with obscenities, idiom, humour 


Introduce CPD, including: 


• Introduction to CPD 
• Developing and 


implementing 
personal CPD plans 


• Glossary building 
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Middlesex University, London, UK.  





		8.1 Introduction

		8.2 Core competencies for LIT trainers

		8.3 The selection of prospective LIT trainers

		8.4 The Aequitas criteria

		8.4.i Postgraduate-level qualifications in legal interpreting and translation

		8.4.iiSatisfactory experience of practice over a specified time

		8.4.iii Potential training skills



		8.5 Trainee trainer person specification

		8.6Training of trainers courses: a sample curriculum

		8.7 Teaching and learning: an overview of training activities






The Building Mutual Trust Project 


 315


Chapter 9. Training for Members of the Legal Services Working through Legal 
Interpreters and Translators 


Ann Corsellis, Amanda Clement and Yolanda Vanden Bosch 


 


9.1 Introduction 


 


These materials are offered to support the implementation of Article 6 of the EU Directive 


2010/64/EU, adopted on 20th October 2010, on the right to interpretation and translation in 


criminal proceedings. Article 6 states: 


 


Without prejudice to judicial independence and differences in the organisation of 


the judiciary across the Union, Member States shall request those responsible for 


the training of judges, prosecutors and judicial staff involved in criminal 


proceedings to pay special attention to the particularities of communicating with 


the assistance of an interpreter so as to ensure efficient and effective 


communication.i  


 


9.2 Context 


 


Those working in the legal services of EU Member States are often required to communicate 


accurately and fully with individuals with whom they share neither a language nor a common 


culture. Those individuals may be clients, defendants, witnesses, victims or colleagues in other 


Member States. 


 


This situation can arise due to several factors: 


 the increasing movement of people across national borders  


 EU and domestic legislation in respect of judicial co-operation between Member States over 


matters that by their very nature cross national frontiers, such as prevention of terrorism, people 


or drugs trafficking, child abduction  


 mutual recognition measures, such as evidence and bail, the common European Arrest 


Warrantii and the European Convention on Human Rights (esp. art. 5, par.2 and 6, par.3 e).iii 


 equality before the law within Member States, irrespective of language and culture. 
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In order to collaborate effectively, Member States receiving evidence from another must be able 


to trust the systems through which that evidence was gathered, including the interpreting, 


translation and associated language skills used during the process of evidence gathering. These 


systems need not necessarily be exactly the same in each Member State but the principles, 


approaches and quality standards should be equivalent, accountable and held in common. 


 


9.3 The aim of these materials 


 


The aim of these training materials is to promote consistency of standards and approach 


throughout the EU among judicial staff communicating with speakers of other languages though 


legal interpreters and translators. This is an essential pre-requisite to underpinning effective 


responses to EU legislation and legal collaboration between Member States and to securing the 


principle of a fair trial for all. These training materials form part of the wider set of materials 


prepared by the Building Mutual Trust project and reproduced in chapter 6. The materials in this 


chapter have been designed with judicial professionals in mind and complement the training 


materials developed for legal interpreters, translators and trainers. 


 


The term legal interpreter and translator (LIT) is used in recognition of the fact that competent 


interpreters and translators are required throughout legal processes involving a speaker of 


another language from that used in the judicial proceedings. Such proceedings presuppose the 


involvement of a range of legal services, from the point of arrest, through investigation, trial and 


judgement, to the completion of any sentence. All these services need to be able to work 


effectively with a LIT, and consistent accuracy of communication has to be safeguarded 


throughout, to preserve and protect the integrity of the whole. 


 


It follows, therefore, that those in the legal system who work with interpreters and translators 


should also use consistent and common approaches to communicating through an LIT. This sub-


group of materials is designed to help those judicial staff to achieve the ‘efficient and effective 


communication’ stipulated in Article 6 of the Directive, by providing training in working 


effectively with legal interpreters and translators. They take into account the traditional 


principles arising from the multi-disciplinary nature of the legal system, whereby members of the 


judiciary and the police, probation and other services are trained to work effectively with other 


professions, each understanding, respecting and supporting the other’s roles and tasks. 
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Readers of these materials will come from a range of legal and cultural backgrounds across the 


EU. No one set of training materials could ever meet each particular need satisfactorily. These 


materials attempt to offer a common foundation on which specific protocols and skills 


appropriate to the conditions pertaining in that Member State may be built. They are, in short, 


templates, according to which localised solutions can be developed. 


 


9.4 How to use these materials 


 


If you are working successfully in the legal system, you are already an accomplished 


communicator. You may have worked with speakers of other languages through an interpreter 


and translator before. These materials can help you analyse what you already do when you work 


through an LIT, and enable you to extend your existing skills and to develop new ones.  


 


These materials can be used as part of a formal training course, for continuous professional 


development (CPD) purposes, or as self-access materials. They are designed to allow you to 


work at your own pace, to learn new skills or to refresh your memory of existing ones. Every 


effort has been made to ensure that the content is accessible without being simplistic; it is 


recognised, however, that the disciplines of linguistics and language sometimes need de-


mystifying in much the same way as the law, and so, where required, specialist terms are 


explained.  


 


We have tried to bear in mind that those working in the legal system have tight work schedules 


and are hard-pressed keeping up to date in a rapidly changing legal context. The time you should 


allocate to go through the materials depends on your existing degree of familiarity with the topic 


and on how much time you wish to take in reflecting on the content, discussing it with 


colleagues and/or doing further reading or research. An hour and a half should suffice for a first 


reading of the materials, along with completing a few of the exercises. You may wish to return 


later to specific sections, as required. Links, examples and short illustrative exercises are 


indicated in the main text. Some of the terms commonly used by linguists are inserted in brackets 


along the way, so that you can begin to gather the terminology you need to discuss language 


matters with them.  


 


As you go through the text, you may think that some sections are not relevant to you or fall 


within the professional responsibility of others. That may be so; however, it is important that 
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everyone in the judicial system has an overall understanding of what is needed in terms of 


interpreting and translating, so that, for example, the judge can appreciate and assess the 


standards of communication during the investigations on which the evidence presented to the 


court is based. 


 


9.5 Communication skills 


 


On completion of this section, you will be able to understand the basic linguistic processes 


involved in communicating in the following ways: 


 


 with a person with whom you share a language and culture  


 with a person with whom you share a language but not a culture 


 across languages through an interpreter 


 across languages through a translator 


 


9.5.i Intra-lingual communication: communication skills within a shared language and/or 


culture  


 


A simple deconstruction of how we communicate in our own language provides the basis for 


understanding how to communicate with a speaker of another language through an interpreter.  


In a (monolingual) conversational exchange, the following steps can be identified: 


 


Step 1: The speaker thinks of a message to be conveyed to the listener.  


 


Step 2: The speaker decides how best to formulate the message so that the listener will 


understand it. The various components of the formulation of a message by the speaker include:    


 


 the choice of words (lexis) 


 the order of words and sequence of ideas  


 the speaker’s body language (para-linguistics) 


 the speaker’s tone of voice 


 the intonation the speaker uses in expressing the message, which can change the meaning 


entirely (note the differences between ‘Don’t do that’, as a direct order, and ‘Don’t do that!’, as 


an expression of exasperation) 
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 the listener’s age, educational background, gender, state of mind, social position relative to the 


speaker etc. We can refer to these aspects as ‘indicators’ (see Exercise 1: Reading indicators)  


 the context in which the message is sent and received (e.g. courtroom, custody suite or informal 


social gathering). This will affect the speaker’s choice of the level of formality (or ‘register’) of 


the message (this is why the reported informal speech of what was said in a bar sounds so out of 


place when repeated in the formal setting of the courtroom) 


 the speaker’s intention in sending the message. This could be to mediate, such as trying to 


break up a noisy neighbourhood dispute, to reassure, such as calming the distressed mother of a 


missing child, or to inform or instruct, such as stating a set of legal rights or issuing an order. 


The possible intentions of a message are as numerous as there are things to be said 


 External influences, such as noise, which might affect how successfully the message is received 


by the listener 


 internal influences, such as mood and the objectives or intentions of the speakers 


 the relationship between the parties to the exchange (sometimes referred to as the 


interlocutors), including the degree of familiarity between them (family, friends or colleagues) or 


the degree of distance between them (junior and senior police officers, judges and clerks, 


defendants and prosecutors). 


 


The inclusion of all of these factors in the formation of a message can be referred to as 


‘encoding’. The better you know someone and the more you have in common, the easier it is to 


encode what you want to say and successfully communicate your message. This is because both 


you (the speaker) and the listener can refer to a common, shared vocabulary and cultural 


background to help encode and decode the message. The way legal professionals use legal 


acronyms or specialised terms when talking to legal colleagues is an example of this. Their 


shared professional background enables them to communicate quickly and effectively, using the 


common terms and phrases of their shared profession. However, a listener who is not a member 


of that profession and who does not share that professional background may be partially or 


completely unable to ‘decode’ their messages. In this sense we can say that legal professionals 


speaking to each other are using a ‘restricted’ code, which requires the tools of common 


professional background to enable decoding to take place (see Exercise 2: Encoding). 


 


Step 3: The speaker sends the message both by verbalising the message and by sending non-


verbal signals. 


 







The Building Mutual Trust Project 


 320


Step 4: The listener attends to the message and decodes its meaning.  


 


Step 5:  Both speaker and listener monitor the successful decoding of the message by non-verbal 


or verbal means. The speaker will be watching the listener’s face for signs of attention and 


comprehension. The listener will be watching the speaker for clues in the speaker’s behaviour to 


help decode the message s/he is hearing. 


 


Step 6: The listener responds or reacts to the message. If the message requires a verbal response, 


then the roles of speaker and listener are reversed as each party to the exchange takes turns in the 


conversation. 


 


There are many variations of communicative behaviour within this paradigm of six steps, that 


you will be able to think of from your own experience, such as those who: 


 


 do not wish to give clear, accurate or complete information and use a range of stratagems to 


obscure the matter under discussion 


 


 pretend not to understand or deliberately misunderstand 


 find difficulty in changing register to accommodate the listener e.g. change formal language in 


court so that the defendant can understand what is being said 


 have a degree of hearing loss and who, rather than being shouted at, may benefit from being 


spoken to calmly and clearly in a quiet, well-lit room, in terms that reflect their age and 


understanding 


 share a common language but not a fully shared culture, as when one or more interlocutors 


speak very good English but may not fully appreciate underlying cultural references or 


metaphors  


  


 


9.5.ii Inter-lingual communication: communicating through a legal interpreter and/or 


translator 


 


An interpreter transfers verbal messages from a ‘source’ language into a ‘target’ language, as 


faithfully to the original as possible. Sign language interpreters transfer what is said between the 


spoken and signed forms of the source and target languages. 
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Using the communicative steps model outlined above, we can see how the introduction of an 


interpreter affects communication between the two speakers. The first point to note is that the 


involvement of an interpreter adds three further steps to the communicative process; these are 


shown below as steps 4, 5 and 6.  


 


Step 1: The speaker thinks of a message to be conveyed to the listener.  


 


Step 2: The speaker decides how best to formulate the message so that the speaker will 


understand it. 


 


Step 3: The speaker sends the message by verbalising it. 


 


At this point, the interpreter intervenes in the process and carries out the following steps:   


 


Step 4: The interpreter attends to and decodes the message sent by the speaker. 


 


Step 5: The interpreter reformulates the decoded message into the target language, retaining as 


far as possible all the features of the original message e.g. its tone, intended function, register etc. 


 


Step 6: The interpreter verbalises the reformulated message in the target language. 


 


Step 7: The listener attends to and decodes what the interpreter has said. 


 


Step 8: The listener responds or reacts to the message. 


 


A practical consequence of this, to be borne in mind in all work planned through interpreters, is 


that the task to be completed will take longer than it would in a monolingual exchange. A good 


rule of thumb is multiply the normal time taken by a factor of three. 


 


9.6 Frequently asked questions about the interpreted communicative event 


 


Q1. How can an interpreter help to ensure mutual comprehension between the two parties they 


interpret for? 







The Building Mutual Trust Project 


 322


 


A. An interpreter’s job is to achieve accurate transfer of a message across a language barrier in 


such a way that what was said in the source language is accurately repeated in the target 


language. This is not, however, the same as ‘ensuring mutual comprehension’. Although a 


message is interpreted accurately by an interpreter, the receiver of the message may be unable 


(or unwilling) to understand it. In these situations, the interpreter is responsible only for ensuring 


that the original message is faithfully transferred across languages, but not for ‘making someone 


understand’ the message.  In other words, the interpreter is responsible for the accurate transfer 


of meaning but not for the receiver’s capacity to understand or willingness to respond 


appropriately. It is for members of the legal services to assess whether the communication 


between them and the other-language-speaker is on track and to act according to that assessment, 


for example by repeating a message in another form for interpreting where it is thought that the 


listener might have misunderstood the first time. 


 


Q2. How far is it proper for an interpreter to intervene in the exchange of messages between two 


interlocutors or to ask questions or make statements on their own behalf?  


 


A. An interpreter, located as they are between two interlocutors communicating across barriers 


of language and culture, has a demanding linguistic task to perform. Their primary responsibility 


is to enable the two speakers to communicate in the way that they want. An interpreter is not a 


speaker in his or her own right, however. Therefore, they are not at liberty to adapt what a 


speaker chooses to say, to comment on or to react to what is said, or otherwise to impose 


themselves on the matters under discussion. As such, they should keep interventions to a 


minimum. 


  


Do not take this to mean that the interpreter takes a passive role, however. An interpreter has a 


complex and demanding task to perform in co-ordinating and managing the interaction so that 


communication between the two parties is possible. They have to manage and co-ordinate the 


interpreted event without exercising undue influence on the exchange or compromising their 


neutrality, at the same time as carrying out linguistic reformulations of complex concepts and 


messages from one language into another. Situations can arise in which an interpreter is entitled, 


indeed expected, to intervene in the exchange between the two interlocutors. Broadly speaking, 


interpreters can intervene in the following situations: 
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 To ask for clarification of something they are required to interpret 


Put simply, an interpreter cannot interpret a message accurately if they have not understood it 


themselves. In such cases, they must intervene and ask the speaker for clarification. It is 


therefore important that you accede to an interpreter’s request for clarification of something that 


has been said.  


 


 To ask speakers to accommodate the interpreting process 


Although an interpreter tries to allow two interlocutors to communicate as naturally as possible, 


there are certain unavoidable limits imposed by interpretation on the way people speak. People 


communicating through an interpreter need to speak clearly and audibly. When consecutive 


interpretation is being used, speakers need to pause to allow interpreters time to deliver their 


interpretation of a ‘chunk’ of speech, usually two or three sentences comprising a unit of 


information. The interpreter will indicate to the speaker with a look or a hand gesture that a 


pause is required. When simultaneous interpretation is being used, advocates, prosecutors and 


judges need to remember to speak clearly, at an audible volume and at a reasonable pace. Please 


bear in mind that if an interpreter is seated behind you, they will not be able to see your face nor 


hear you as easily. Consider turning slightly to one side as you speak. Making visual contact 


with the interpreter now and then to check that they are keeping up successfully is easy to do but 


can make a big difference to the quality of the interpretation. If speakers forget to do these things 


it is quite proper for the interpreter to intervene and gently remind the speakers that everything 


they say has to be interpreted. (see Exercise 5: Communication through an interpreter). 


 


 To (re)-impose turn taking protocols 


Turn taking is an important feature of spoken interaction. In everyday speech, turn taking is 


governed by the speakers’ innate understanding of communicative protocol in their language and 


culture. In a highly formal setting such as a court hearing, turn taking in speech is more strictly 


and formally controlled by well-established conventions, and talking over each other is 


discouraged. In the event of a breach of these conventions, the judge has the absolute authority to 


impose turn taking protocols. The same applies in other communicative situations where the 


exchange is strictly managed e.g. police investigative interview.  In other formal settings, such as 


meetings, the chairperson governs the turn taking and allocates turns at speech. In less formal 


meetings and gatherings, it is always interesting to note who gets the floor and why (see 


Exercise 3: Turn taking). 
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One of the constraints that interpretation places on natural speech behaviour is that, when an 


interpreter is working between two speakers, only one speaker can speak at a time and turn 


taking protocols have to be observed. In heated debates, or when tempers fly, this tends to be 


forgotten. In such cases, the interpreter may have to intervene in the exchange to remind the 


parties of the need not to talk over each other or to indicate clearly who is due to speak next with 


a hand gesture.  


 


Interpreters’ interventions may be an irritation for a speaker. When you are concentrating hard 


on developing an idea or a line of argument, you don’t want to be interrupted. Remember that 


professional interpreters only intervene when they have to, in order to be able to carry out their 


professional task. Users of interpreters need to remember that interventions are made to ensure 


the safety and integrity of the interpretation.  


 


Q4. How can a speaker help an interpreter to carry out their job effectively? 


 


Legal services personnel can make a huge contribution to the accuracy of the interpretation and 


to the success of their interaction with speakers of other languages through an interpreter by 


observing the following simple ‘rules of thumb’. When speaking through an interpreter: 


 


 Speak clearly, audibly and at a steady pace 


‘Steady’ does not mean unnaturally slowly. Interpreters are trained to deal with the natural tempo 


of speech. Just speaking clearly and at a reasonable pace will do.  


 


 Address yourself directly to your interlocutor  


When talking with another language speaker ask direct questions, for example: ‘Where were you 


on Friday evening?’ The interpreter will then transfer your question to the other language 


speaker exactly as you said it and do the same with their response to you. Do not succumb to the 


temptation of addressing yourself to the interpreter instead and saying, ‘Ask him where he was 


on Friday evening.’ Always remember that, even if you can only communicate with your client, 


suspect or defendant through an interpreter, your attention should be focussed on the other 


language speaker, not the interpreter, and you should behave towards them as you would if you 


shared the same language.  
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 Try to avoid jokes or word play 


 Although they can be interpreted, they are notoriously difficult to transfer effectively and are 


often open to being misunderstood. Also, avoid using ambiguous language and unnecessary use 


of technical terms where a non-technical term will do.  


NB. Both these principles apply equally to working with translators of written text.  


 


 When the consecutive interpreting technique is being used (the mode of interpreting most 


commonly used for question-and-answer type exchanges e.g. interrogations, examination in 


court, client interviews) pause to allow interpretation to take place before continuing. 


An interpreter will indicate to you with a look, a hand gesture or a sound that they need you to 


pause while they interpret. Watch carefully for these signals, particularly in the first minutes of 


an interpreted exchange. You and the interpreter will soon fall into a co-operative working 


pattern. Decisions on when a pause is required are the responsibility of the interpreter. You can 


allow yourself to be guided by them as to when a pause is required, as only they know how much 


‘talk’ they can safely remember and interpret.  


 


 When simultaneous interpreting technique is being used (the mode most commonly used 


for extended speeches, e.g. prosecutors or defence lawyers addressing the court, judges 


explaining a legal judgement) speak clearly and at a steady pace.  


Remember that the simultaneous interpreter is ‘following in your footsteps’ as you speak. If you 


suddenly break into a run, or change direction unexpectedly, they are likely to lose you, at least 


for a time.  


 


A note about simultaneous interpreting 


Simultaneous interpretation comes in two forms. In booth simultaneous interpreting, commonly 


used for major conferences, international trials or parliamentary proceedings, the interpreter is 


located in a soundproofed booth, listening to the source speech via an audio circuit and providing 


an interpretation that is relayed to the listener(s) via headphones. Some major courts may also 


have these facilities in place, and portable systems may be available in others. More commonly, 


however, whispered simultaneous interpretation (sometimes referred to as ‘chuchotage’) is used 


in courtroom settings. This technique requires the interpreter to sit immediately next to the 


listener and whisper a continuous flow of interpreted speech into the listener’s ear. This may be 


used, for example, when the listener is not being addressed directly in a court hearing but needs 


to follow what others are saying. Alternatively, it may be used when a detained person, victim or 
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witness is speaking in a continuous flow of speech that is best not interrupted by pauses for 


consecutive interpreting. Obviously this technique cannot be used where the exchange is being 


tape-recorded, unless there are appropriate technological facilities to accommodate it. 
 


 Watch for non-verbal communication cues that may indicate whether or not the 


interpretation is going well. 
 


 Allow interpreters to take short breaks at agreed times. 


Interpreting requires the sustained application of strenuous mental activity. Interpreters can do 


this, but in order to continue at a peak level of performance, they need to break occasionally to 


refresh themselves, before continuing. Agree arrangements for refreshment breaks in advance of 


starting the interpreted session, if possible.  
 


9.6 Availability and standards of skills and practice required of qualified LITs 


 


This section addresses the managing of language services requirements, including: 
 


 how and when to select, commission and engage an interpreter 


 how to select, commission and engage a translator 


 how to plan for and manage language needs overall  


 how to achieve consistent quality of communication when working through an interpreter or 


translator. 
 


Paragraph 24 of the Directive states that: ‘Member States should ensure that control can be 


exercised over the adequacy of the interpretation and translation provided when the competent 


authorities have been put on notice in a given case.’  


 


Article 5 of the Directive requires that:  


 


1. Member States shall take concrete measures to ensure that the interpretation 


and translation provided meets the quality required under the Article 2(8) and 


Article 3(9). […] 


3. Member States shall ensure that interpreters and translators be required to 


observe confidentiality regarding interpretation and translation provided under 


this Directive. 
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An EU survey of the developing arrangements for LITs in EU Member States, showed that few 


have adequate numbers of qualified LITs in all the languages required.iv (See also the Case Law 


of the European Court of Human Rights).v It is therefore important that legal services 


understand: 


 


• the professional skills of legal interpreters and translators 


• the professional structures (regulators, registers, membership bodies) that are required for legal 


interpreters and translators 


• how to collaborate in the development of these structures 


• how to accommodate any interim shortfall and minimise the risks this entails to the integrity of 


legal proceedings.  


 


It is recognised in most Member States that decision makers are reluctant to bear the costs of 


training and paying for the services of LITs. On the other hand, their legal services are required 


by law to engage suitably qualified LITs at each stage of the legal process. Individual Member 


States therefore need to find ways to resolve this contradiction in a sustainable manner for the 


long term. Otherwise, time, energy and resources can be spent on unsatisfactory short-term 


compromises that will give rise to judicial errors and miscarriages of justice. 


 


9.7 The skills required of LITs 


 


In order to be able to do their jobs effectively, LITs have to be trained and objectively assessed. 


They need to have, at least at graduate level:vi 


 


• an understanding of the structures, procedures and processes of the legal systems 


concerned 


• knowledge in both languages of the formal and informal terminology of those systems 


• mastery of the transfer skills of interpreting, written translation and oral sight translation 


• knowledge and understanding of their own professional code of ethics, disciplinary 


procedures and good practice guidelines 


• strategies for continuing professional and personal development 


• management skills, to plan and organise their working lives as freelance professionals. 


Comment [R1]: Rachel I don’t 
know how to get this bullet point the 
same size as the others. Can I leave it 
to your superior formatting skills? 
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Find out whether the LITs available to you possess these skills, and how they may be contacted. 


 


9.8 Professional codes of conduct and guidelines to good practice 


The professional codes of conduct for translators and interpreters share much in common with 


the codes of conduct for other legal services or disciplines. The codes include the requirements 


to: 


 


•  transfer meaning accurately, to the best of their ability, without adding or omitting 


anything 


• observe confidentiality 


• be impartial 


• accept only assignments they judge they can carry out competently 


• admit to any professional limitations they may come across in the course of an 


assignment 


• declare any conflict of interest 


• not  delegate any assignments, or accept delegated assignments, without the consent of 


the parties concerned 


• not use any information gained during the course of their work for the benefit of 


themselves or anyone else 


• not accept any reward arising from an assignment, other than agreed fees and expenses 


• seek to increase their professional knowledge and skills 


• safeguard their professional standards and offer assistance to other interpreters and 


translators whenever reasonable, practical and appropriate. 


 


Legal professionals and judicial service staff should respect these codes of conduct. You should 


not pressure interpreters and translators to infringe their professional codes of conduct. It may 


seem harmless that you should ask an interpreter ‘off the record’ whether they believe a suspect 


or defendant is telling the truth about their country of origin; they can probably tell from the 


speaker’s accent and use of language, after all. Please do not be offended, however, when the 


interpreter declines to answer your question. Indeed, beware of any interpreter who is keen to 


‘help’ by giving opinions or volunteering extra information about a client, suspect or defendant. 
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These codes of conduct are sometimes complemented by guides to good practice and protocols 


for specific areas of work. An example is the London Metropolitan Police Guidelines.vii  


 


9.9 Professional structures required for LITs 


 


As practitioners in any discipline know, passing examinations alone is not enough to qualify one 


to work successfully in a professional context. LITs need a professional framework, similar to 


those of other professions, within which to practise and develop their professional skills.  


 


A professional framework usually consists of three independent but interdependent structures: 


 


1. a nationally recognised independent examinations body that offers relevant professional 


examinations at the required levels, or formally accredits others to do so, in whole or 


part; 


 


2. a nationally recognised professional regulator maintaining an easily accessible 


professional register, administered by a mixture of appointed senior language 


practitioners and appropriate third parties, that is responsible for: 


 


i.  setting standards 


ii.  establishing a code of ethics 


iii.  operating disciplinary procedures when breaches of the code are alleged 


iv.  providing access to the register 


 


3. a membership body (or bodies), governed by a board of elected professionals. 


 


These three institutions working together perform the following functions: 


 


1) Examination bodies provide the assessment and accreditation regimes required for entry into 


the profession.  


2) Regulators provide a register of professional registrants who have been cleared to practise in 


the legal domain. Criteria for registration on this list are determined by the regulatory board but 


usually include as a minimum: 
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 successful completion of professional examinations as set by the professional exam 


board(s) 


 security vetting  


 professional and personal references 


 a binding agreement to observe the codes of ethics as described above and to submit to 


the disciplinary regime 


 satisfactory evidence professional experience 


 proven continuing professional development  


 regular re-registration. 


 


3) Membership bodies provide: 


 professional leadership and representationviii 


 a forum for continuous professional development 


 activities and professional networking and mutual support 


 liaison with other professional bodies and government. 


 


Directive Paragraph 31 of the Directive states: 


 


Member states should facilitate access to national databases of legal translators 


and interpreters where such databases exist. In that context, particular attention 


should be paid to the aim of providing access to existing databases through the e-


Justice portal, as planned in the multi-annual European e-Justice access plan 


2009-2013 of 27 November 2008. 


  


while article 5:2 of the Directive sets out what is needed:  


 


In order to promote the adequacy of interpretation and translation and efficient 


access thereto, Member States shall endeavour to establish a register or registers 


of independent translators and interpreters who are appropriately qualified. Once 


established, such register or registers shall, where appropriate, be made available 


to legal counsel and relevant authorities. 


  


You will be familiar with these arrangements, because such professional structures, independent 


of government, are common to other professions within the legal context. They are a part of the 
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checks and balances that safeguard the integrity of the whole. Increasingly, these structures for 


LITs are becoming regulatory.  Eventually there may be statutory protection of title for LITs, as 


there is for lawyers. In many Member States, however, these professional structures for LITs do 


not yet exist and LITs may appreciate support for their development from the legal professions 


they work with. This support can be expressed in terms of recognition by the legal services of the 


status of legal interpreting and translation as a profession in its own right.ix 


 


9.10 When should an LIT be engaged? 


 


Paragraph 21 of the Directive states: 


 


Member States should ensure that there is a procedure or mechanism in place to 


ascertain whether the suspected or accused persons speak and understand the 


language of the criminal proceedings and whether they need the assistance of an 


interpreter [...]. 


 


Article 2x (Right to Interpretation) and article 3xi (Right to Translation of Essential Documents) 


of the Directive sets this principle out in detail, as also elaborated in the case-law of the 


ECourtHR.xii  


 


The Directive also sets out the amount of interpreting and translation required. The central 


principle is that the person concerned should be able to ‘fully exercise the right to defend 


themselves and safeguard the fairness of the proceedings’, Para 17 of the Directive 


considerations, and in the case-law of the ECourtHR.xiii  


The decision as to whether an interpreter or translator is needed is clear where it is obvious that 


an individual speaks, reads, writes or comprehends little or nothing of the language used in the 


legal system concerned. In such cases there is an obligation to engage an LIT. Where there is 


some fluency in the language concerned, however, it is more difficult to assess whether the 


assistance of an LIT is needed. In making such an assessment the following points should be 


borne in mind:  


 


 The level of language fluency needed for successful communication in a legal context is 


very high: being able to give one’s name and address in a second language, and exchange 


greetings is no where near high enough 
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 Language fluency has to be accompanied by an understanding of the relevant legal 


concepts and procedures e.g. ‘bail’ and ‘charge’ 


 


 Levels of second language fluency and comprehension can be affected by anxiety, 


stress and confusion. An apparently fluent and confident second language speaker may 


fall apart under the stress of a courtroom appearance.  


 


Both defendants/witnesses and legal service staff have to be aware that there is no loss of face 


involved in admitting to not having the necessary level of second language competence.  


 


9.11 The use of untrained bilinguals for language support purposes 


 


It may appear appropriate and commonsensical to use the informal services of an untrained 


bilingual speaker for what appear to be ‘simple matters’; however, levels of language difficulty 


cannot be predicted with any accuracy.xiv For example, a neighbourhood dispute may appear 


straightforward, but in fact involve layers of formal and informal language and heated rapid 


exchanges, all of which require high levels of linguistic ability to comprehend and even more so 


to interpret. It is also the case that what starts out as an apparently simple matter, such as 


reporting a missing person, can quickly evolve into something more complex, requiring the use 


of technical language.  


 


Legal service staff and the defendant/witness each have the right to request language assistance. 


It is worth remembering that you have the right and the duty, immediately or at any stage, to 


have the facilities to do your job to the standard required of you. Working without an LIT, when 


one is really needed, puts both you and your service at professional risk. It is also much more 


cost effective to start out with proper language assistance than to begin the process only for it to 


collapse due to language difficulties.  


 


9.12 Stand-by interpreting 


 


Where the defendant/witness has a good command of the language but doubts persist about their 


ability to cope in a legal setting, it is quite possible to ask an interpreter to provide ‘stand-by’ 


interpreting. This is a model of interpreting where the two speakers communicate in one 
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common language with the interpreter present, but not active. In the event that the second-


language speaker encounters a difficulty, s/he can refer to the interpreter for an interpretation of 


a particular term or phrase, or for interpretation of a particularly difficult passage. The two 


speakers can then revert back to the original language of the interview. If this mode of working 


is to be used, however, it must be clearly established with the interpreter in advance and 


explained to the other language speaker.  


 


9.13 Employment or engagement structures for LITs 


 


Article 4 of the Directive states “Member states shall meet the costs of interpretation and 


translation resulting from the application of Articles 2 and 3, irrespective of the outcome of the 


proceedings”, as earlier confirmed in the case-law of the ECourtHR.xv 


 


The structures for employment, the interface between an LIT’s professional register and the 


work place, are as yet ill defined in most Member States. Unlike in the health and social services 


contexts, LITs normally work on a free-lance sessional basis, primarily to promote, and be seen 


to promote, their impartiality. The approach also accommodates the logistics of meeting 


unpredictable demands for a variety of languages, at different times and in differing locations. 


 


There are currently three broad approaches to the provision of interpreting services in the legal 


sector. These are often used in combination, but more systematic structures are being considered 


and explored in many Member States. These are:  


 


 the legal services contact and engage individual LITs directly on a task-by-task basis, 


according to information held on local lists of available professionals or via recommendation  


 the legal services contact and engage individual LITs via a central register of qualified and 


registered LITs maintained by the professional regulator  


(both of the above require the legal services to manage the contractual arrangements with the 


LIT and payment of fees)  


 the legal services delegate or outsource all these functions to a third party. These intermediaries 


may either be not-for-profit or commercial organisations.  
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All three of the above have their advantages and disadvantages. A common feature of all of 


them, however, is the desirability of a properly constituted and well-functioning professional 


regulator, maintaining and making available a full professional register of qualified practitioners. 


 


9.14 Selecting and commissioning LITs 


 


Where the arrangements for the engagement of LITs are not yet fully regulated, legal services 


need to know exactly what language/professional skills they require. These are set out above and 


can used as a basic checklist. In some cases, however, the legal services will not be able to locate 


and engage an LIT who can satisfy the requirements listed by the regulator, e.g. in a rare 


language combination where no language assessment is available. In such cases, the legal 


services should take steps to protect themselves, their clients, the legal process and the 


unregulated LIT by recording on the appropriate file the steps they took to find a suitable LIT 


and any quality checks they have been able to make. Furthermore, they should consider: 


 


 requiring the LIT to read and sign a standard code of ethics  


 briefing the LIT carefully on the procedures to be followed and the meaning of 


specialised terms to be used, if possible, giving them time to prepare appropriate 


equivalents for them in the other language 


 checking whether the LIT is holds appropriate professional insurance 


 video or tape recording the interaction so that checks can be made later if necessary. 


 


9.15 Which language? 


 


Paragraph 22 of the Directive states that: 


 


Interpretation and translation under this Directive should be provided in the native 


language of the suspected or accused persons or in any other language that they 


speak or understand in order to allow them fully to exercise their right of defence 


and in order to safeguard the fairness of the proceedings. 


 


This wording encapsulates the need to deal with the variables that can arise in reality. For 


example, an individual’s native language may not be the one s/he speaks best (consider the case, 


for example, of Russian-speaking Latvians) or s/he may have an imperfect grasp of other 
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acquired languages.xvi On most occasions it is relatively easy to identify the language to be used. 


Where that is not the case, expert language help assistance may be required. 


 


9.16 Contracts/Letters of agreement 


 


Contracts or letters of agreement should be co-signed in advance, with copies held by both the 


legal services and the LIT. Where reputable intermediaries are used, this may be done through 


them.  


 


The items to be considered include: 


 


9.16.i For interpreters 


 the date, time and location of the assignment 


 its estimated duration 


 a description of the assignment and the nature of the case (e.g. trial of a defendant on assault 


charges) 


 any particularly sensitive features (e.g. child abuse cases) 


 any potential risks and steps to be taken to mitigate them (e.g. health and safety arrangements 


for the LIT while accompanying the Police on a raid) 


 language(s) and any dialect or regional variation 


 fees payable per hour, with any increments for out-of-office hours, attendance at night or on 


public holidays, and any variations for waiting time and actual interpreting time  


 arrangements for payment of travel time fees  


 cancellation fees where an assignment has been booked but not taken place, including 


minimum cancellation time 


 reasonable travel expenses (car mileage, car parking charges, train and bus fares)  


 reasonable subsistence expenses, as required 


 practical mechanisms for paying fees and expenses, against proper invoices, normally within 


30 days 


 insurance arrangements, both personal and professional indemnity 


 tax liabilities and who is responsible for payment of tax on any fees earned. 


 


9.16.ii For translators 


 language(s) involved 
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 length of text (number of words) 


 type of text, including the degree of complexity  


 purpose of the text (e.g. for publication or in-house information) 


 requirements for compatible software and any stipulations on translation memory 


 completion deadlines 


 format of completed text (accommodating, for example: languages that are written right to left, 


texts with accompanying pictures or photographs etc) 


 strategies for dealing with terms for which there are no equivalents in the other language, and 


whether explanations should be given within the text or in footnotes  


 contact details of suitable persons within the legal service for the translators to contact 


regarding any difficulties in the text 


 method of delivery of translation (e.g. email, memory stick, hard copy) 


 level of security and security safeguards 


 fees (usually charged per thousand words, plus any additional increments for technical 


difficulty) 


 fees for checking, proof reading and other tasks 


 checks on insurance, tax and payment mechanisms. 


 


9.17 Preparation for an interpreted event 


 


Given that the LIT can confirm his/her availability and judges the assignment to be within their 


competence, the contracting legal services should confirm that: 


 


 there are no obvious conflicts of interest that might preclude the interpreter from acting in this 


case (e.g. that the interpreter knows the parties involved personally) 


 the interpreter is given the name and contact details of the person in the legal services, in the 


event that there are unexpected developments, problems on the day or further questions to be 


asked 


 the interpreter is briefed on the relevant procedures and subject matter in a way that enables 


him/her to prepare properly for the assignment 


 security personnel and other staff are warned to expect and welcome the interpreter 


 the interpreter’s identification badge is checked on arrival, where these are worn. Ideally, these 


have a photograph and the name of the registering body, as well as the interpreter’s name and 


registration number. In the event that formally recognised interpreter identification does not 
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exist, the individual’s identity should still be checked to confirm they are the interpreter engaged 


and to prevent incidents of impersonation 


 the language match is re-confirmed at the outset of the event. It may be, for example, that the 


defendant or witness speaks with a strong local dialect not fully comprehensible to the interpreter 


and that this only becomes evident at the first point of contact between the LIT and the other 


language speaker 


 secure and appropriate arrangements are made for an interpreter to wait to be called or to take 


rest breaks physically separately from defendants and witnesses 


 extra time is set aside for any interpreted event 


 the acoustics of the room where the interpretation will take place are taken into account  


 seating arrangements are carefully considered. Generally, the interpreter is situated in such a 


way that his/her position does not suggest allegiance or partiality to one or other of the parties 


(e.g. seated between the two parties, not next to one or the other; in courtroom interpreting, 


however, different protocols govern where the interpreter will be located). Sign language 


interpreters have to be placed where they can see all parties and be seen by them. Professional 


interpreters will be able to advise on these matters 


 all legal service personnel concerned have considered in advance how the cultural, educational 


and social backgrounds of the other-language-speakers concerned might affect communication 


with them throughout the event  


 other-language-speakers have easily accessible information about the event (e.g. its purpose, 


the procedures to be followed, the role of each of the parties to be involved, letters of rights or 


any linked written information). 


 


9.18 Planning and managing the effective provision of legal services across languages and 


cultures 


 


Inevitably, Member States are developing structures from different starting points, with different 


approaches and in different time frames. Policy makers, civil servants and legal service staff 


manage change on a daily basis, however, and given support they should be able to meet the 


requirements of the Directive within the required time-scale.   


 


Below are some suggestions regarding first principles in planning LIT provision across barriers 


of language and culture.  
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9.18.i Information on language requirements 


It is a pre-requisite for planning that there is a general idea of the current and predicted numbers 


of people speaking non-domestic languages in a particular EU Member State, and where these 


language communities are located. It is also useful to know their age profile, educational and 


social backgrounds and skills capital. Collection of such information can allow for the creation 


of a ‘language map’ for a particular Member State, showing where concentrations of particular 


non-domestic languages are spoken. This can then be used to inform planning for interpreting 


provision.  


 


National census statistics (albeit out of date in some respects by the time of publication) have 


been found to be a helpful starting point. These can be refined and up-dated by on-going 


gathering of local information from such local institutions, such as schools, local authorities and 


the legal system itself. The record keeping required by Article 7 of the Directive should aid this 


process. Often, however, an informed estimate of interpreting and translating requirements might 


be the best that can be achieved.   


 


The data collected for the ‘language map’ can be used to plan for training to be provided in the 


necessary interpreting and translating skills sets in the areas identified by the map for priority 


attention. The same data can be used subsequently to aid the selection, employment and 


deployment, supervision and support of the new LITs who have recently completed the training 


process. 


 


It is much more cost-effective to manage this training provision with as much precision as 


possible, to avoid wasteful duplication of effort and to plan ahead to meet requirements in a 


sensible manner. It is, for example, unhelpful for local training providers to receive funding to 


train interpreters and translators in certain language combinations when, in practice, other 


language combinations are needed. 


 


Complete accuracy in identification of language needs at a local level is unlikely, however, and 


gaps in provision will always appear. Equally, local training initiatives cannot respond with the 


speed that events often demand. A major influx, for example, of Roma-speaking migrants to a 


particular region in a very short space of time, driven by social or political events beyond that 


state’s control, can cause a sudden increase in demand for LITs in that language. This requires 


allocation of resources at national or trans-national level. A degree of national coverage for 
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language requirements can be achieved through training providers training interpreters and 


translators in the most needed local language combinations while sharing out training in rarer 


languages between them. LITs qualified in rarer language combinations can be made available 


through a national network, making maximum use of the opportunities offered by remote 


interpreting technologies. This sort of network is particularly suitable for the deployment of 


translators, as secure IT systems obviate the need for a translator to be physically present at the 


point of delivery. A national based availability system can therefore be used for them. 


 


9.18.ii Range of language skills sets required 


Once the demand has been identified the next step is to develop the corresponding supply 


through the training, assessment and registration of adequate numbers of LITs, qualified in the 


right languages and in the geographical locations required. The language skills sets required 


include not only LITs but also bilingual professionals. Opportunities are increasing for the use of 


bilingual professionals, that is members of the legal services who have been assessed as 


competent to work in more than one language. A bilingual professional can be a particularly 


valuable resource where the engagement of a free-lance interpreter may be inappropriate or 


present other risks. Examples are the use of bilingual police officers for undercover work in 


language communities, and for the management of informants.  


 


The use of bilingual professionals does, however, require the implementation of systems for 


supervision and quality control of their activities. However, most such systems are built to 


service the needs of a monolingual work force. Additional systems need to be devised for 


supervision of staff who work in a number of different languages that are not necessarily shared 


with their line managers. Additional lines of communication and accountability may therefore 


also be needed. These need to be thought through carefully to accommodate what is essentially a 


new initiative.  


 


These systems can combine not only control and direction but also the support and 


encouragement needed by the individual bilingual professionals, the identification and 


dissemination of good practice, quality assurance mechanisms, consultation and involvement in 


incremental forward planning and budgets. 


 


Additional aspects of service provision also should be considered, such as: 
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 giving information about the relevant legal system should be given to other-language speakers 


to ensure that all defendants, witnesses and victims know and understand what is happening. 


This is usually given, repeated and consolidated by a range of members of the legal services, at 


various stages of the process and includes both the general and specific. Of course, lawyers 


provide much of this information, especially the specific, wherever they are present 


 ensuring adequate accommodation of an individual’s cultural background, so as to increase 


efficiency and not to cause unnecessary offence. This can be achieved relatively easily by 


ensuring that small practical details are not passed over. A small investment of time and attention 


in a minor matter can have a big impact on the overall success of the interaction between the 


individual and the legal system.  


 


 


9.18.iii Managing language assistance in individual cases and related activities  


It is evident that communication must retain its integrity, accuracy and reliability throughout the 


course of a case or activity. However, matters may arise that: 


 


 involve a series of legal services in a single case within a member state e.g. police 


investigations, consultations with defence and prosecuting lawyers, court hearings, 


medical/social/psychiatric consultations and reports, and implementation of sentences (see 


Exercise 6: Planning and managing language assistance in a case) 


 involve a number of Member States, for example in cases of judicial co-operation for the 


prevention of terrorism or trafficking in drugs and people, the implementation of mutually 


recognised legislation, such as common European arrest warrants or cases which cross national 


borders and, for example, require gathering of evidence in a series of locations (see Exercise 7: 


Judicial cooperation). 


 


It should be possible in such cases to plot in advance the sequence of events involved in, for 


example, the trial of terrorism suspects who have been operating in a number of countries or 


football hooligans arrested at a match abroad, and therefore the points at which language 


assistance is likely to be needed. At this point, the language combinations and language skills 


sets required (e.g. interpreters, translators or bilingual professionals) can also be planned for in 


advance. LITs with the right languages and skills for the task, can be identified and booked in 


advance, or put on stand by without commitment. Arrangements can be fine-tuned as matters 


progress and noted on confidential files associated with the matter, thus safeguarding 
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communication in the matter in hand. These records would also contribute to any subsequent 


audit of the process judicial or appeal, should one take place. This approach would also assist in 


the requirement for record keeping required under Article 7 of the Directive. Such advance 


planning can also promote quality, good practice and consistency in the provision of language 


services.  


 


In all of these situations, however, the quality of communication across language and culture 


needs to be high, for a chain is only a strong as its weakest link. Common standards and 


monitoring procedures are therefore called for.  


 


Until the time comes, however, when there truly is mutual trust between Member States on 


matters of cross-border co-operation in legal matters, it is important to exercise caution, and to 


describe clearly any limitations in our own arrangements. 


 


9.19 Conclusion 


 


It is hoped that the materials in this section will have provided you with what you need. 


Inevitably, they may have raised more questions than they answer because this is the beginning 


of a journey. But it is a journey we all have to undertake in order to meet a globalised twenty-


first century. There is no viable alternative to getting it right. 
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9.20 Exercises 


 


EXERCISE 1: Reading indicators 


 


The aim of this exercise is to help you think about non-verbal indicators. 


 


First, look at colleagues or people you know well and, without asking them, answer the 


following questions about them. Then check with them if you are correct: 


 


• age 


• marital status 


• educational background 


• type of employment 


• favourite music e.g. classical. R&B, heavy metal 


• favourite type of restaurant e.g. French, Indian, Italian, Thai 


• favourite type of holiday e.g. beach, sport, cultural tour 


• knowledge of court procedures in your country 


• attitudes to police services 


• perception of natural justice 


 


Secondly, look at people with whom you share a language and culture but don’t know well. 


See which of the same questions you can answer with confidence. 


 


EXERCISE 2: Encoding 


Think about how you would give the information below to a range of different individuals and 


why you might do it differently with each person. Also, note the factors you employ to be 


effective, such as the order in which you give the information, your tone of voice, any additional 


information you feel it would be best to provide or withhold according to the individuals 


concerned. 
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 “ I am going skiing for two weeks over Christmas” to: 


 


• your boss 


• your best friend 


• your mother 


• your grandmother who has some hearing loss 


• a teenage cousin 


• a five year old nephew 


• the neighbour you hope will take care of your cat. 


“Move out of the way so that the ambulance can get to the injured” to: 


 


• an old lady 


• an over-helpful middle-aged man 


• under-helpful teenagers 


• a mother with pram. 


 


 


EXERCISE 3: Turn taking 


 


When you next attend a meeting or gathering, take note over perhaps half an hour of: 


 


• who speaks 


• for how long 


• how often 


• what techniques people use to gain a hearing 


 


and whether they gain a turn on the grounds of: 


• seniority 


• personality 


• relevance 


• value of content 


• other 
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and whether on a 1-5 rating the speaker was: 


• listened to 


• fully understood 


• taken notice of. 


 


 


EXERCISE 4: Communication through an interpreter 


 


4.i Short-term memory test to illustrate the length of utterance an interpreter can be 


expected to remember 


 


Have someone read out a paragraph of 10 to 15 lines in length. Listen carefully, without 


taking notes. Then try and write down what was said accurately, without omitting any facts. 


Then check your version against the original. 


 


Note that interpreters work on developing their short-term memories and may take brief 


notes as an aide memoire. Stretching the length of an utterance unreasonably, however, risks 


accuracy of recall and also impedes the rhythm of a consecutively interpreted event – 


listeners may disengage if they have to wait for too long for interpretation into a language 


they understand. 


 


4.ii “Shadowing” to illustrate the speed and thought processes required for simultaneous 


interpreting 


 


Have someone recount about three minutes of speech, from a judge’s summing up for 


example, in your own language. Also in your own language, but using different words, 


whisper the exact meaning of what was said to a colleague or friend as the speaker speaks 


but using your own words  
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4.iii Observation 


 


Observe or participate in a range of interpreted events, in a range of situations such as 


police investigations or court hearings – in the class room or in moot courts. If possible 


video them and evaluate your performance afterwards.  


 


EXERCISE 5: Planning and managing language assistance in a case 


 


Mr A. is involved in a road traffic accident. Police officers arriving at the scene notice that 


Mr A. smells strongly of alcohol and has sustained what appear to be minor injuries. The 


officers realise he does not speak the language of the country, nor do key witnesses, who 


were standing outside a local tourist attraction at the time of the accident.  


 


Plan how you would like language assistance for the Police Officers, witnesses and driver to 


be organised, (what type, when and how), including for: 


 


- road-side and subsequent assessment of levels of Mr A.’s alcohol intake 


- medical assessment of injuries 


- provision of information to the defendant 


- informing relevant family, friends or consulate  


- statement taking 


- investigations 


- legal consultations with lawyer 


- bail or remand decisions 


-    interviewing witnesses 


- preparation for any trial – including any written translations 


- court hearings 


- implementation of any sentence 


 


Consider whether there are any gaps in provision of legal interpreting and translation 


preventing you from doing your job properly and how these might be overcome in the 


short and long-term. 
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EXERCISE 6: Judicial cooperation 


 


Consider how you would like language assistance to be managed in such matters as: 


i. the drawing up and execution of a Common European Arrest Warrant or a 


Supervision Order 


ii. working with colleagues in other member states to prevent terrorism 


iii. gathering evidence in the investigation of a matter of trafficking women, 


which involves the three or more Member States in which the defendants 


have operated. 


                                                 
Notes 
 
i See eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2010:280:0001:0001:EN:PDF. 
ii The European Arrest Warrant was established after the Tampere European Council (1999). The 
Member States are called to make the principle of mutual recognition the cornerstone of a true 
European law-enforcement area. See the Council Framework Decision 2002/584/JHA of 13th 
June 2002 on the European arrest warrant and the surrender procedures between Member States: 
eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=CELEX:32002F0584:EN:NOT; 
europa.eu/legislation_summaries/justice_freedom_security/judicial_cooperationin_criminal_matt
ers/l33167_en.htm. 
iiiwww.echr.coe.int/echr/Homepage_EN; 
www.echr.coe.int/ECHR/EN/Header/Basic+Texts/The+Convention+and+additi
onal+protocols/The+European+Convention+on+Human+Rights/ (both accessed 
2 April 2011). 
See also Brecht Vandenberghe, ‘The European Convention of Human Rights: The Right to the 
Free Assistance of an Interpreter’ and Yolanda Vanden Bosch, ‘Adequate Legislation to “Equal 
Access to Justice across Language and Culture”’, both in Erik Hertog (ed.), Aequalitas: Equal 
Access to Justice across Language and Culture in the EU, Antwerp, 2003, pp. 53-59 and pp. 61-
73 respectively; see also the International Covenant on Civil and Political Rights, art. 14, par. 3f 
at: www2.ohchr.org/english/law/ccpr.htm and the Convention on the Rights of the Child, art. 40, 
par.2, b-vi at: www2.ohchr.org/english/law/crc.htm. 
iv Erik Hertog and Jan van Gucht (eds), Status Quaestionis. Questionnaire on the Provision of 
Legal Interpreting and Translation in the EU: AGIS project JLS/2006/AGIS/052, Antwerp, 
Oxford and Portland, OR, 2006. See also: www.agisprojects.com.  
v In Kamasinski v. Austria, 19 December 1989, application 9783/82, par. 74, the European Court 
of Human Rights (ECtHR) held “The interpretation assistance provided should be such as to 
enable the defendant to have knowledge of the case against him and to defend himself, notably 
by being able to put before the court his version of the events. In view of the need for the right 
guaranteed by paragraph 3 (e) (art. 6-3-e) to be practical and effective, the obligation of the 
competent authorities is not limited to the appointment of an interpreter but, if they are put on 
notice in the particular circumstances, may also extend to a degree of subsequent control over the 
adequacy of the interpretation provided.”  Later the Court confirmed this in Panasenko v. 
Portugal, 22 July 2008, application 10418/03, par. 62 : ‘La Cour rappelle que le droit, garanti au 
paragraphe 3 e) de l’article 6, à l’assistance gratuite d’un interprète signifie que l’accusé ne 
comprenant ou ne parlant pas la langue employée dans le prétoire a droit aux services gratuits 
d’un interprète afin que lui soit traduit ou interprété tout acte de la procédure engagée contre lui 
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dont il lui faut, pour bénéficier d’un procès équitable, saisir le sens ou le faire rendre dans la 
langue du tribunal. L’assistance prêtée en matière d’interprétation doit permettre à l’accusé de 
savoir ce qu’on lui reproche et de se défendre, notamment en livrant au tribunal sa version des 
événements. Le droit ainsi garanti doit être concret et effectif. L’obligation des autorités 
compétentes ne se limite donc pas à désigner un interprète: il leur incombe en outre, une fois 
alertées dans un cas donné, d’exercer un certain contrôle ultérieur de la valeur de l’interprétation 
assurée.’ (Idem Daud v. Portugal, 21 April 1998, application 22600/93). The European Court of 
Human Rights held in Cuscani v. United Kingdom, 24 September 2002, application nr. 3277/96, 
par. 39: ‘However, the ultimate guardian of the fairness of the proceedings was the trial judge 
who had been clearly apprised of the real difficulties which the absence of interpretation might 
create for the applicant. It further observes that the domestic courts have already taken the view 
that in circumstances such as those in the instant case, judges are required to treat an accused's 
interest with “scrupulous care”.’ (See also Hermi v. Italy, 18 October 2006, application 18114/02 
par. 72). On November 4th 2010, the Court found in the Katrisch v. France case  (application 
22575/08) a violation of articles 6-3b and 6.3c of the Convention. However, the court found no 
violation of article 6-1e because the applicant could speak basic French and did not request 
interpretation.  
vi Research and experience shows that, for reliable transfer, interpreting and translation require 
language skills at C1/C2 levels of the Common European Framework, about the equivalent of an 
honours degree or post-graduate level in practical terms. 
vii See www.met.police.uk/foi/az_index.htm#i [accessed 2 April 2011]. 
viii Professional representation in this context refers to the representation of the profession as a 
whole to Government and other professions, not to the representation activities more appropriate 
to Trades Unions.. 
ix The European Union Legal Interpreters & Translators Association (EULITA) was launched in 
2009 (www.eulita.eu). The objectives of EULITA as stated in the President’s opening address 
are as follows: EULITA aims to represent the interests and concerns of the profession of legal 
interpreters and translators vis-à-vis European and international organisations and to support 
associations of legal translators and spoken and sign language interpreters vis-à-vis national 
authorities and institutions, to promote the establishment of associations of legal interpreters and 
translators in Member States where as yet they do not exist, to promote close cooperation with 
academic institutions in the field of training and research and to encourage the establishment of 
national and EU-wide registers of qualified legal interpreters and translators, while at all times 
respecting the diversity of judicial systems and cultures. EULITA is further committed to 
promoting quality in legal interpreting and translations through the recognition of the 
professional status of legal interpreters and translators, the exchange of information and best 
practices in training and continuous professional development and the organisation of events on 
issues such as training, research, professionalism, etc., thus promoting judicial cooperation and 
mutual trust by the Member States in each other’s systems of legal interpreting and translations.  
EULITA, finally, aims to promote cooperate and best practices in working arrangements with the 
legal services and legal professions. Once the draft framework decision on the right to 
interpretation and translation in criminal proceedings is adopted as a directive, together with the 
“Best Practice” Council Resolution, EULITA will have an active role to play in supporting 
Member States to transpose the directive and to ensure its practical functioning.   
x “1. Member States shall ensure that suspected or accused persons who do not speak or 
understand the language of the criminal proceedings concerned are provided, without delay, with 
interpretation during criminal proceedings before investigative and judicial authorities, including 
during police questioning, all court hearings and any necessary interim hearings.  







The Building Mutual Trust Project 


 348


                                                                                                                                                          
2. Member States shall ensure that, where necessary for the purpose of safeguarding the fairness 
of the proceedings, interpretation is available for communication between suspected or accused 
persons and their legal counsel in direct connection with any questioning or hearing during the 
proceedings or with the lodging of an appeal or other procedural applications.  
3. The right to interpretation under paragraphs 1 and 2 includes appropriate assistance for 
persons with hearing or speech impediments.  
4. Member States shall ensure that a procedure or mechanism is in place to ascertain whether 
suspected or accused persons speak and understand the language of the criminal proceedings and 
whether they need the assistance of an interpreter.  
5. Member States shall ensure that, in accordance with procedures in national law, suspected or 
accused persons have the right to challenge a decision finding that there is no need for 
interpretation and, when interpretation has been provided, the possibility to complain that the 
quality of the interpretation is not sufficient to safeguard the fairness of the proceedings.  
6. Where appropriate, communication technology such as videoconferencing, telephone or the 
Internet may be used, unless the physical presence of the interpreter is required in order to 
safeguard the fairness of the proceedings.  
7. In proceedings for the execution of a European arrest warrant, the executing Member State 
shall ensure that its competent authorities provide persons subject to such proceedings who do 
not speak or understand the language of the proceedings with interpretation in accordance with 
this Article.  
8. Interpretation provided under this Article shall be of a quality sufficient to safeguard the 
fairness of the proceedings, in particular by ensuring that suspected or accused persons have 
knowledge of the case against them and are able to exercise their right of defence.” 
xi “1. Member States shall ensure that suspected or accused persons who do not speak or 
understand the language of the criminal proceedings concerned are provided, without delay, with 
interpretation during criminal proceedings before investigative and judicial authorities, including 
during police questioning, all court hearings and any necessary interim hearings.  
2. Member States shall ensure that, where necessary for the purpose of safeguarding the fairness 
of the proceedings, interpretation is available for communication between suspected or accused 
persons and their legal counsel in direct connection with any questioning or hearing during the 
proceedings or with the lodging of an appeal or other procedural applications.  
3. The right to interpretation under paragraphs 1 and 2 includes appropriate assistance for 
persons with hearing or speech impediments.  
4. Member States shall ensure that a procedure or mechanism is in place to ascertain whether 
suspected or accused persons speak and understand the language of the criminal proceedings and 
whether they need the assistance of an interpreter.  
5. Member States shall ensure that, in accordance with procedures in national law, suspected or 
accused persons have the right to challenge a decision finding that there is no need for 
interpretation and, when interpretation has been provided, the possibility to complain that the 
quality of the interpretation is not sufficient to safeguard the fairness of the proceedings.  
6. Where appropriate, communication technology such as videoconferencing, telephone or the 
Internet may be used, unless the physical presence of the interpreter is required in order to 
safeguard the fairness of the proceedings.  
7. In proceedings for the execution of a European arrest warrant, the executing Member State 
shall ensure that its competent authorities provide persons subject to such proceedings who do 
not speak or understand the language of the proceedings with interpretation in accordance with 
this Article.  
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8. Interpretation provided under this Article shall be of a quality sufficient to safeguard the 
fairness of the proceedings, in particular by ensuring that suspected or accused persons have 
knowledge of the case against them and are able to exercise their right of defence.’ 
xii The ECtHR states that “The interpretation assistance provided should be such as to enable the 
defendant to have knowledge of the case against him and to defend himself, notably by being 
able to put before the court his version of the events. In view of the need for the right guaranteed 
by paragraph 3 (e) (art. 6-3-e) to be practical and effective, the obligation of the competent 
authorities is not limited to the appointment of an interpreter but, if they are put on notice in the 
particular circumstances, may also extend to a degree of subsequent control over the adequacy 
of the interpretation provided.” (see Kamasinski v. Austria, 19 December 1989, application 
9783/82, para. 74, and Panasenko v. Portugal, 22 Juli 2008, application 10418/03, par. 62).In 
one of the oldest cases, Delcourt v. België (nr. 2689/65, 7 februari 1967, Recueil de Décisions, 
22, p.67) the Commission decided that there was no violation of art. 5, par. 2: ‘il est vrai que le 
mandat d’arrêt décerné contre Delcourt était rédigé en néerlandaise; que cependant le 
requérant, ainsi qu’il ressort de la copie de son mémoire en cassation, a été interrogé en langue 
Française par le Juge d’instruction’. Recently, in Ladent v. Polen, nr. 11036/3, 18 juni 2008, 
para. 64 the Court concluded that ”In the present case, it appears that the applicant, a French 
national, was initially informed of the reasons for his arrest and the charges against him in 
Polish. The applicant claimed that during his arrest and 10-day detention he was not informed in 
a language which he understood why he had been deprived of his liberty. The Government did 
not contest that allegation. Nor did they claim that the relevant information was provided to the 
applicant promptly. …” and “Having regard to the foregoing the Court finds it established that 
the applicant was not informed promptly and in a language which he understood of the reasons 
for his arrest and the charges against him until his release on 13 January 2003” (par.65). 
xiii The accused has the right to understand the allegations and to defend himself (Luedicke, 
Belkacem & Koç v. Germany, 28 november 1978, par. 48 en 53; Oztürk v. Germany, 21 februari 
1984, par. 58.) 
xiv In Hermi v. Italy, 28 June 2005, par. 41, the Court held that “However, the Court observes 
that the notice was not translated into either of the two languages (Arabic and French) which the 
applicant claims to speak. It has not been established, either, whether and to what extent the 
applicant understood Italian and was capable of grasping the meaning of a legal document of 
some complexity. In that context, the financial, social and cultural situation of the person 
concerned, and the language difficulties likely to be encountered in a foreign country, are of 
relevance …”. In this case, the Grand Chamber later mentioned (18 oktober 1986, para. 71)  that 
“the issue of the defendant's linguistic knowledge is vital”, and that there is a need “to examine 
the nature of the offence with which the defendant is charged and any communications 
addressed to him by the domestic authorities in order to assess whether they are  sufficiently 
complex to require a detailed knowledge of the language used in court”.  (see also Diallo v. 
Sweden, nr. 13205/07, 5 January 2010, paragraphs 23, 25-27). 
xv This is also required by the European Convention on Human Rights. The ECtHR confirmed 
this rule in several occasions (Luedicke, Belkacem en Koç v. Germany, 28 november 1978, Publ. 
E.C.H.R., Serie A, A29, par. 48-50; see also Oztürk v. Germany, Kamasinski v. Austria, 19 
December 1989, ECtHR, and Daud v. Portugal, 21 April 1998)78.  
xvi The International Criminal Court gives the right example in the Katanga-case: “so as to 
guarantee the requirements of fairness” (ICC, Pr-Trial Chamber, Decision on the Defence 
Request Concerning Languages, 21 December 2007, Impugned Decision, par. 30).  The Appeal 
Chamber (ICC, Katanga, Appeal Chamber, par. 49) decided “…There must be a difference 
between an entitlement to a language one understands or speaks (or simply understand) and a 
language one fully understands and speaks”, and “the intent was to raise the standard of 
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understanding to higher than plain understanding as appears in the convention referred to 
above, in the interests of the fair-trial rights of the accused”. The Appeal Chamber concluded 
that “An accused fully understand and speaks a language when he of she is completely fluent in 
the language in ordinary, non technical conversation; it is not required that he or she has an 
understanding as if he or she were trained as a lawyer or judicial officer. If there is any doubt as 
to whether the person fully understand and speaks the language of the Court, the language being 
requested by the person should be accommodated. Ultimately, the Chamber in question is 
responsible for ensuring the fair trial of the accused”. 
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Introduction. Building Mutual Trust: A Framework Project for Implementing European 
Union (EU) Common Standards in Legal Interpreting and Translation 


Brooke Townsley 


 


The provision of interpretation and translation in the judicial proceedings of European Union 


(EU) Member States is an important contributor to the creation of the common area of freedom, 


security and justice promulgated as an objective by the Amsterdam Treaty (effective 1 May 


1999). However, as indicated in the Status Quaestionis publication (AGIS project 


JLS/2006/AGIS/052) (Hertog and van Gucht, 2008), there is wide variation in the stage of 


development of legal interpreting and translation provision across the EU area. This raises 


questions about the quality of interpreting and translation in judicial procedures in different 


Member States. Without some confidence in a commonality of standards and practices in legal 


interpreting and translation, trust in the quality of evidence adduced in cross-border cases where 


legal interpreters and translators (LITs) are used is likely to be diminished. 


 


Significant efforts on the part of academics, interpreting and translation practitioners and the 


legal services in different EU Member States have gone into identifying the requirements for 


legal interpreting and translation in the EU and have articulated the need for common standards 


and protocols. The EU Commission-funded Grotius projects (Grotius projects 98/GR/131 and 


2001/GRP/015) and the publications arising from them (Hertog 2001, 2003) and the afore-


mentioned AGIS project (Hertog and van Gucht, 2008) established principles and offered 


guidance for the effective provision of legal interpreting and translation in judicial proceedings. 


Establishing principles and identifying objectives was an essential first step. Now, supporting the 


achievement of these objectives is a necessary second step. It was with this in mind that the 


Building Mutual Trust project was conceived. Building on and informed by the work of the 


Grotius and AGIS projects (many of the partners in this project also participated in the Grotius 


and AGIS projects), the Building Mutual Trust project seeks to contribute to the establishment of 


common standards in legal interpreting and translation by facilitating the establishment of legal 


interpreting and translation training in EU Member States. It does this by providing descriptions 


of minimum competencies, guidelines for training course design, sample training materials, 


information on the use of computer assisted interpreter training technologies and suggestions for 


how to train the future trainers of LITs.  
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Also, it is often observed that the professional skills of the legal interpreter and translator are not 


widely understood outside the profession itself or the academic discipline of Linguistics, 


resulting in a lack of understanding between judicial and linguistic professionals on how to 


cooperate effectively to achieve accurate communication across language and culture. This 


project therefore extends the theme of training in legal interpreting and translation to judicial 


service personnel, with a chapter on guidance and training for judicial personnel working 


through legal interpreters and translators in the performance of their duties.  


 


In designing this project, the partners have borne in mind that users of the materials presented in 


the project will be working under differing local conditions and with varied resources. No 


institution, system or judicial culture is entirely the same as another, much less their cultural 


context and linguistic peculiarities. No one is better placed, therefore, to understand the reality of 


those conditions than the local trainer or administrator tasked with the development of legal 


interpreting and translation services. The approach taken in the project to the provision of 


materials and guidelines is therefore resolutely not prescriptive. The project aims, instead, to 


provide templates onto which local solutions to training needs can be grafted. It is hoped that 


those responsible for the development of legal interpreting and translation in different EU 


Member States will be able to use the project to support the design of their own training 


programmes, adapting the templates provided by the project as they go. At the same time, the 


benchmark competencies referenced throughout the project will guide users towards the 


achievement of common standards of competence among their LIT trainees.  
 


The project is divided into nine chapters. The first chapter, ‘Core Competencies in Legal 


Interpreting and Translation’, sets out recommended benchmark competencies for LITs. The 


standards proposed in this chapter reflect the competencies identified in the Aequitas publication, 


arising from the first Grotius project (Hertog, 2001). It should be emphasised that these core 


competencies are proposed as the minimum required of an LIT intending to practise in the 


judicial systems of the EU, and therefore represent a threshold level of professional competence, 


below which LITs should not fall.  


 


The second chapter, ‘Core Modules in Legal Interpreting and Translation Training’, offers 


guidance on the establishment of LIT training courses and curriculum templates. For those 


building LIT training courses where these courses have not existed before, this chapter offers 
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clear guidelines on how and where to start. Those already delivering LIT training will also find 


useful suggestions here to support and develop their existing practice.  


 


The third chapter, ‘Selecting Candidates for Legal Interpreting and Translation Training’, 


addresses the screening and selection of trainees for legal interpreting and translation training 


courses, while chapter four, ‘The Assessment of Core Competencies in Legal Interpreters and 


Translators’, looks at assessment methodologies and offers examples of assessment instruments.   


 


The fifth chapter, ‘Materials for Legal Interpreting and Translation Training’ introduces the 


collection of training materials that lies at the heart of the Building Mutual Trust project. The 


materials themselves are reproduced in chapter 6, ‘The Materials Bank’. These documents have 


been collected from the academics and practitioner-trainers who have participated in the project. 


The materials address differing topics, different LIT competencies and feature different training 


methodologies. They share in common, however, the fact that they are tried and tested and 


represent good practice in legal interpreting and translation training. In line with the ethos of the 


Building Mutual Trust project, the materials contained in chapter 6 are offered as templates, for 


the purpose of stimulating reflection, for adaptation or for use as they stand. The materials bank 


is a repository intended for wider dissemination. To this end, all the materials are also held 


online on the Building Mutual Trust website (http://www.lr.mdx.ac.uk/mutual-trust/) and can be 


downloaded from there. There are no restrictions on the use or adaptation of the materials in the 


bank and they are available free of charge. It is hoped that this initial collection of training 


materials will be supplemented over time with further contributions by project partners and also 


by other users and that they will address different training topics and in different language 


combinations. Thus, the materials bank will grow, and with it its efficacy in achieving the 


objectives of the Building Mutual Trust project.  


 


The seventh chapter,  ‘Computer Assisted Interpreter Training (CAIT) for Legal Interpreters and 


Translators (LITs)’, looks at the possibilities offered to LIT training by digital technologies and 


makes suggestions for their incorporation into training courses. A dedicated CAIT software 


package, ‘Black Box’, is presented as an example of how CAIT can be used in LIT training. It is 


understood, however, that ‘high-end’ digital facilities are not available in all training settings. 


Therefore the chapter also offers guidelines on how widely available consumer software can be 


adapted for the purposes of interpreter training.  
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The eighth chapter, ‘The Training of Trainers for Legal Interpreting and Translation’, looks at 


the recruitment of trainers for the specialised profession of legal interpreting and translation and 


the development of their training skills through training of trainers courses.  


 


Finally, the ninth chapter, ‘The Training of Members of the Legal Services Working through 


Legal Interpreters and Translators’, provides guidance for legal services personnel on working 


with other language speakers through a legal interpreter or translator. The materials presented are 


written with the non-linguist in mind and the guidance offered seeks to de-mystify working 


through a legal interpreter and translator by explaining the processes at work.  


 


The Building Mutual Trust project has been a collaborative effort, involving many days of work 


on the part of people drawn from the academic, judicial, public and voluntary sectors. All the 


contents of this project represent the contributions of all the project partners, and every chapter, 


although bearing the name(s) of those who prepared the final text, bears the imprint of each 


partner’s contribution and expertise. A willingness to contribute and an eagerness to achieve a 


common goal have moulded the character of the Building Mutual Trust project. It is hoped that 


readers and users of the project will benefit from the blend of enthusiasm and skill that has 


enabled this project to be executed. Nor could the project have taken place without the 


substantial funding provided by the EU Commission. This funding enabled the project group to 


be drawn together and the expertise of each project member to be fully exploited. As project 


coordinator, I would like to extend my thanks to all those who have contributed to the Building 


Mutual Trust project and to the EU Commission for its generous provision of funds.  
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trainers, he is programme leader for the Diploma in Public Service Interpreting and the MA 


courses in Conference Interpreting and Interpreter Training. Brooke designed and coordinated 


the Building Mutual Trust project and is coordinator of the Building Mutual Trust 2 project.  


 


Carmen Valero-Garcés PhD 


Carmen Valero-Garcés is Full Professor in Translation at the University of Alcalá, Madrid 


(Spain), specialising in translation theory and translator training. Carmen is Director of the 


Masters Degree in Intercultural Communication, Public Service Interpreting and Translation.  


 


Yolanda Vanden Bosch 


Yolanda Vanden Bosch is a legal practitioner at the Antwerp Bar and partner in the law firm Van 


der Mussele-Vanden Bosch. She is Secretary-General of the Association of Flemish Jurists and 
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Member of the Board of the Antwerp Court Service of Certified Interpreters and Translators. 


Yolanda trains legal interpreters and translators for the Antwerp Court at Lessius University, 


Antwerp (Belgium). 


 


Kirsten Wølch Rasmussen MA 


Kirsten Wølch Rasmussen is Associate Professor in the Department of Business 


Communication, Aarhus University, Aarhus (Denmark), where she teaches translation theory 


and legal translation. Kirsten’s academic interests include legal discourse, profession-oriented 


translation research and translator training.  
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Web links 


 


1. COUNTRY SPECIFIC LINKS 


 


AUSTRIA 


 


1. The judicial system 


On these websites you will find information about the Austrian Justice System and its 


institutions, including the Ministry of Justice, the Courts, the Public Prosecution Office, the 


Police, and the Prison and Probation Services.  


 


• Bundesministerium für Justiz / Austrian Ministry of Justice / Ministère autrichien de la 


Justice (German, English, French) http://www.bmj.gv.at/   


• The world Law Guide: Courts and cases Austria (English) 


       http://www.lexadin.nl/wlg/courts/nofr/eur/lxctoos.htm  


• The World Factbook of Criminal Justice systems: Austria (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjaus.txt  


• Bundesministerium für Inneres (Ministry of Interior) (German) http://www.bmi.gv.at/ 


• Polizei in Österreich (German) http://www.polizei.gv.at  


 


2. The legal system 


On this website you will find Austrian legislation. 


 


• Rechtsinformationssystem (RIS) / Legal Information System (German, English) 


http://www.ris2.bka.gv.at/ 


 


3. Legal interpreting and translation 


 
• The Austrian Association of Certified Court Interpreters (German, English) 


www.gerichtsdolmetscher.at  


The pages “What does a court interpreter do?” and “How to become a court interpreter” 


provide some basic information on the situation in Austria. The “Code of Ethics” lists the 


main principles and rules that interpreters/translators must observe after having been certified 


to be come court interpreters and translators. It also provides a list of “Work Sheets and 
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Study Material”. There are several other pages (e.g. list of members according to languages, 


events, publications).  


 


BELGIUM 


 


1. The judicial system 


On these websites you will find information on the Belgian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Federale Overheidsdienst Justitie België / Service public fédéral Justice / Föderaler 


Öffentlichen Dienst Justiz (Dutch, French, German) http://www.just.fgov.be/ 


• Hof van Cassatie / Cour de Cassation (Dutch, French) 


http://www.juridat.be/cass/cass_nl/p1.php 


• Hoven van Beroep (Dutch) http://www.cass.be/beroep/index.htm 


• Arbeidshoven (Dutch) http://www.cass.be/arbeidshof/index.htm 


• Rechtbanken van Eerste Aanleg (Dutch) http://www.cass.be/eerste_aanleg/index.htm 


• Rechtbanken van Koophandel (Dutch) 


http://www.cass.be/rechtbank_koophandel/index.htm 


• Arbitragehof van België / Cour d’Arbitrage de Belgique /Court of Arbitration of 


Belgium / Belgiens Schiedshof (Dutch, French, English, German) 


http://www.arbitrage.be/ 


• Raad van State / Conseil d’Etat / The Supreme Administrative Court of Belgium / 


Staatsrat (Dutch, French, English, German) http://www.raadvst-consetat.be/ 


• De Orde van Vlaamse Balies / Information on the Belgian law system and the jud. 


Actors (Dutch, English) http://www.advocaat.be/ 


• Koninklijke Federatie van het Belgisch Notariaat / La Fédération royale du notariat 


(Dutch, French) http://www.notaris.be/kameleon/index.jsp 


• Gerechtsdeurwaarders / L’huissier de justice (Dutch, French) 


http://www.gerechtsdeurwaarders.be/dmp/printflo/content/11/7/pages/default.aspx 


• La police fédérale Belge (Dutch, French) http://www.polfed-fedpol.be/home_nl.php 


 


 







The Building Mutual Trust Project 


 352


2. The legal system 


On this website you will find Belgian legislation and case law. 


 


• Portaalsite van de gerechtelijke macht van België / Le portrait du Pouvoir judiciaire 


de Belgique (Dutch, French)  http://www.cass.be/ 


 


3. Legal Interpreting and Translation 


 
• BKVTF (Belgische Kamer van Vertalers, Tolken & Filologen) / CBTIP (Chambre belde 


des Traducteurs, interprètes & Philologues)  (Dutch, French, English) 


http://www.iti.org.uk/indexMain.html 


 


BULGARIA 


 


1. The judicial system 


On these websites you will find information on the Bulgarian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministry of justice (Bulgarian, English) http://www.justice.government.bg/new/ 


• The world Law Guide: Courts and cases Bulgaria (English) 


http://www.lexadin.nl/wlg/courts/nofr/eur/lxctbul.htm  


• The World Factbook of Criminal Justice systems: Bulgaria (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjbul.txt  


• Prosecutor general (Bulgarian, English) http://www.prb.bg 


• Ministry of Interior (Bulgarian, English) http://www.mvr.bg/ 


 


2. The legal system 


On these websites you will find Bulgarian legislation. 


 


• Lex.bg – Bulgarian Law Portal (Bulgarian) http://www.lex.bg 


• Juridical encyclopaedia – Information system (Bulgarian, English) 


http://www.juen.bg/index_je.htm 


 







The Building Mutual Trust Project 


 353


CYPRUS 


 


1. The judicial system 


On these websites you will find information on the Justice System of Cyprus and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• The Ministry of Justice and public order (Greek, English) 


http://www.mjpo.gov.cy/mjpo/mjpo.nsf/dmlindex_gr/dmlindex_gr?OpenDocument 


• Supreme court and other courts of Cyprus (Greek, English) 


http://www.supremecourt.gov.cy/judicial/sc.nsf/DMLindex_gr/DMLindex_gr?OpenDocument 


• The world Law Guide: Courts and cases Cyprus (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctcyp.htm   


• The Cyprus police (Greek, English) 


http://www.police.gov.cy/police/police.nsf/dmlindex_gr/dmlindex_gr?OpenDocument 


 


2. The legal system 


On these websites you will find Cyprus legislation. 


 


• Cylaw (Cyprus source of legal information) (Greek, English) 


http://www.cylaw.com/index.html 


• Cyprus Law Reports (English) http://www.cylawreports.com/LRep.dll/MainPg 


 


DENMARK 


 


1. The judicial system 


On these websites you will find information on the Danish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Justitsministeriet / The Ministry of Justice (Danish, English) 


http://www.justitsministeriet.dk/ 
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• Danmarks domstole / The Danish court system (Danish, English, French) 


http://www.domstol.dk/Pages/default.aspx 


• The world Law Guide: Courts and cases Denmark (English) 


      http://www.lexadin.nl/wlg/courts/nofr/eur/lxctden.htm  


• The World Factbook of Criminal Justice systems: Denmark (English) 


 http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjden.txt   


• Politiets hjemmeside / The Danish police (Danish, English, German) 


http://www.politi.dk/da/servicemenu/forside/ 


• Kriminalforsorgen / Danish prison and probation service (Danish, English) 


http://www.kriminalforsorgen.dk/ 


 


2. The legal system 


On this website you will find Danish legislation. 


 


• Retsinformation (Official on-line Legal Information System) (Danish) 


https://www.retsinformation.dk/   


 


3. Legal interpreting and translation 


 
• Translatørforeningen / Association of Danish Authorized Translators (Danish, English) 


http://www.translatorforeningen.dk/ 


• Dansk Translatørforbund (DT) / Danish Association of State-authorized Translators and 


Interpreters (Danish – English, French, German and Spanish versions under construction) 


http://www.translators-association.dk/ 


 


ESTONIA 


 


1. The judicial system 


On these websites you will find information on the Estonian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Justiitsministeerium / Ministry of Justice (Estonian, English, Russian) 


http://www.just.ee/?set_lang_id=2 
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• Riigikohus / Supreme court of Estonia / Cour suprême de la République d’Estonie 


(Estonian, English, French, Russian) http://www.nc.ee/?lang=et 


• Esimese ja teise astme kohtud / The courts of first and second instance / Les tribunaux de 


première et deuxième instance (Estonian, English, French) 


http://www.kohus.ee/?set_lang_id=1 


• Eesti Oiguskeele Keskus / Estonian Legal Language Centre (Estonian, English, Russian) 


http://www.just.ee/?set_lang_id=1 


• The world Law Guide: Courts and cases Estonia (English) 


http://www.lexadin.nl/wlg/courts/nofr/oeur/lxctest.htm  


• Procuratuur / Prosecutor’s Office (Estonian, English) 


http://www.prokuratuur.ee/?set_lang_id=1 


• Eesti politsei / Estonian police (Estonian, English, Russian) http://www.politsei.ee/?lang=et 


• Vanglad / Estonian prisons (Estonian, English) http://www.vangla.ee/?set_lang_id=1 


 


2. The legal system 


On this website you will find Estonian legislation. 


 


• ESTLEX (Legislation) (Estonian) http://estlex.ee/estlex/index.jsp 


 


3. Legal interpreters and translators 


 


• Justiitsministeerium – Practical information (translation and certification – sworn 


translators. Need to have documents legalised by an apostille) (Estonian, English, Russian) 


http://www.just.ee/?set_lang_id=2 


 


FINLAND 


 


1. The judicial system 


On these websites you will find information on the Finnish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  
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• Oikeusministeriö / Justitieministeriet / Ministry of Justice (Finnish, Swedish, English) 


http://www.om.fi/index.htm 


• The world Law Guide: Courts and cases Finland (English) 


http://www.lexadin.nl/wlg/courts/nofr/eur/lxctfin.htm  


• The World Factbook of Criminal Justice systems: Finland (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjfin.txt 


• Poliisi / Polis / The police (Finnish, Swedish, English) http://www.poliisi.fi/ 


 


2. The legal system 


On this website you will find Finnish legislation. 


 


• Finlex Valtion Säädöstietopankki / Statens Författningsdata /Legislative and Legal 


Information System (Finnish, Swedish, English)  http://www.finlex.fi/fi/ 


 


FRANCE 


 


1. The judicial system 


On these websites you will find information on the French Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministère de la Justice (French)  http://www.justice.gouv.fr  


• The world Law Guide: Courts and cases France (English) 


 http://www.lexadin.nl/wlg/courts/nofr/eur/lxctfra.htm  


• The World Factbook of Criminal Justice Systems: France (English) 


 http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjfra.txt 


• Service-Public  - Le portail de l’administration francaise / The Portal of the French 


Administration (French, English, German, Spanish)http://www.service-public.fr/ 


• Police Nationale (French) 


http://www.interieur.gouv.fr/sections/a_l_interieur/la_police_nationale 


• Gendarmerie (French, English, Spanish)  http://www.defense.gouv.fr/gendarmerie 
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2. The legal system 


On this website you will find French legislation. 


 


• Legi-France (French law portal) (French, partly English and Spanish)  


http://www.legifrance.gouv.fr/ 


3. Legal interpreting and translation  


 
• Syndicat National des Traducteurs Professionnels (French Translators’ Association) 


(French) thttp://www.sft.fr/ 


 


GERMANY 


 


1. The judicial system 


On these websites you will find information on the German Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Bundesministerium der Justiz / The Federal Ministry of Justice (German, English) 


http://www.bmj.bund.de/enid/99fcc0f6b39ca9c0d9ca411a067ce933,51519f6d6f6465092d09/


2.html 


• The world Law Guide: Courts and cases Germany 


 http://www.lexadin.nl/wlg/courts/nofr/eur/lxctdui.htm (English) 


• The World Factbook of Criminal Justice Systems: Germany 


 http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjger.txt (English) 


• Das Bundeskriminalamt / The Federal Criminal Police Office / L’Office fédéral de 


police criminelle / Officine Federal de Investigación Criminal (German, English, French, 


Spanish) http://www.bka.de/ 


 


2. Legal interpreting and translation 


 
• Bundesverband der Dolmetscher und Übersetzer (BDÜ) (German, English, French) 


http://www.bdue.de/ 
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GREECE 


 


1. The judicial system 


On these websites you will find information on the Greek Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• The Ministry of Justice (Greek, English)  http://www.ministryofjustice.gr  


• The world Law Guide: Courts and cases Greece (English) 


 http://www.lexadin.nl/wlg/courts/nofr/eur/lxctgri.htm  


• Ministry of Interior - The Hellenic Police (Greek, English) – http://www.mopo.gr 


 


2. Legal interpreting and translation 


  


• Hellenic Association of Translators and Interpreters (Greek, English) 


http://www.hati.org.uk/ 


 


HUNGARY 


 


1. The judicial system 


On these websites you will find information on the Hungarian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Igazságügyiés rendészeti minisztérium / Ministry of Justice and Law Enforcement / 


Ministerium für Justitz / Ministère de la Justice et de la Police (Hungarian and under 


construction: English, German, French) http://irm.gov.hu/ 


• A Magyar Köztársaság Bíróságai / Judicial System / Système Judiciaire (Hungarian, 


English, French, German) http://www.birosag.hu/Engine.aspx 


• The world Law Guide: Courts and cases Hungary (English) 


http://www.lexadin.nl/wlg/courts/nofr/eur/lxcthun.htm   


• The World Factbook of Criminal Justice Systems: Hungary (English) 


 http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjhun.txt  
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• The police (Hungarian) http://www.police.hu/ 


 


2. The legal system 


On this website you will find Hungarian legislation. 


 


• CompLex (Legal Database) (Hungarian) http://www.complex.hu/ 


IRELAND 


 


1. The Judicial System 


On these websites you will find information on the Irish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Department of Justice (English) www.justice.ie 


• An tSeirbhís Chúirteanna / Courts Service / Information sur le Système Judiciaire 


(Servicio de Tribunales de Irlanda (Irish, English, French, Spanish) http://www.courts.ie/ 


• Oifig an Ard-Aighne / Office of the Attorney General (Irish, English) 


http://www.attorneygeneral.ie 


• The world Law Guide: Courts and cases Ireland (English) 


http://www.lexadin.nl/wlg/courts/nofr/eur/lxctier.htm  


• The World Factbook of Criminal Justice Systems: Ireland (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjire.txt 


• An Garda Siochána, Ireland’s Police Service (English) http://www.garda.ie/home.html 


• Police Service of Northern Ireland (English) http://www.psni.police.uk/ 


 


3. Legal interpreting and translation  


 


  The Irish Translators’ and Interpreters’ Association (English) 


http://www.translatorsassociation.ie/ 
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ITALY 


 


1. The judicial system 


On these websites you will find information on the Italian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministero della Giustizia /Ministry of Justice / Ministère de la Justice (Italian, English, 


French)  http://www.giustizia.it 


• The world Law Guide: Courts and cases Italy (English) 


 http://www.lexadin.nl/wlg/courts/nofr/eur/lxctita.htm  


• The World Factbook of Criminal Justice Systems: Italy (English)  


  http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjita.txt  


• Ministerio dell’Interno (Italian) – http://www.interno.it 


• Polizia di Stato (Italian, English, French, German, Spanish) 


http://www.poliziastato.it/pds/lingua/espanol/index.htm 


 


2. Legal interpreting and translation 


 
• Associazione Italiana Traduttori e Interpreti (ATTI) (Italian) http://www.aiti.org/ 


 


LATVIA 


 


1. The judicial system 


On these websites you will find information on the Latvian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Latvijas Republikas Tieslietu Ministrija / Ministry of Justice of the Republic of Latvia 


(Latvian, English) http://www.tm.gov.lv/lv/ 


• The world Law Guide: Courts and cases Latvia (English) 


 http://www.lexadin.nl/wlg/courts/nofr/oeur/lxctlat.htm  


• Valsts policija / Latvian State Police (Latvian, English) http://www.vp.gov.lv/?setl=1 
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2. The legal system 


On this website you will find Latvian legislation. 


 


• Líkumí / Law Database (Latvian) http://www.likumi.lv/ 


 


LITHUANIA 


 


1. The judicial system 


On these websites you will find information on the Lithuanian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Lietuvos Respublikos Teisingumo Ministerija / The Republic of Lithuania Ministry of 


Justice (Lithuanian, English) http://www.tm.lt/default.aspx 


• Nacionaline teismy administracija /National Courts Administration (Lithuanian, 


English) http://www.teismai.lt/administracija/naujienos/skaityti.asp 


• The world Law Guide: Courts and cases Lithuania (English) 


 http://www.lexadin.nl/wlg/courts/nofr/oeur/lxctlit.htm  


   Policijos departamentas (Lithuanian) http://www.policija.lt/ 


 


LUXEMBOURG 


 


1. The judicial system 


On these websites you will find information on the Justice System of Luxembourg and its 


institutions, including the Ministry of Justice, the Courts, the Public Prosecution Office, the 


Police, and the Prison and Probation Services.  


 


• Ministère de la justice (French) http://www.mj.public.lu 


• The world Law Guide: Courts and cases Luxembourg (English) 


   http://www.lexadin.nl/wlg/courts/nofr/eur/lxctlux.htm 


• La Police Grand-Duchale (French)  http://www.etat.lu/police/internet 
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2. The legal system 


On this website you will find the Luxembourg legislation. 


 


• Legilux – Portail Juridique (Legal Portal) (French) http://www.legilux.public.lu/ 


  


MALTA 


 


1. The judicial system 


On these websites you will find information on the Maltese Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministry for Justice and Home Affairs (English) http://www.mjha.gov.mt/ 


• The World Factbook of Criminal Justice Systems: Malta (English) 


     http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjmal.txt  


• Sentenzi Online / Caselaw (Maltese, English) 


http://www2.justice.gov.mt/sentenzi/default.asp 


• Pulizija ta’ Malta / Malta police force (Maltese, English) (http://www.pulizija.gov.mt/ 


 


2. The legal system 


On this website you will find the Maltese legislation. 


 


• Legal Malta (Legislation, Judgements, Guides) (English) http://www.legal-malta.com 


 


THE NETHERLANDS 


 


1. The Judicial System 


On these websites you will find information on the Dutch Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministerie van Justitie / Ministry of Justice (Dutch, English) – http://www.minjust.nl  
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• Recthspraak / The Judiciary System – Case law (Dutch, English) 


http://www.rechtspraak.nl/default.htm 


• The world Law Guide: Courts and cases The Netherlands (English) 


 http://www.lexadin.nl/wlg/courts/nofr/eur/lxctned.htm 


• The World Factbook of Criminal Justice Systems: The Netherlands (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjnet.txt  


• Politie/the Police (Dutch, English) http://www.politie.nl 


 


2. The legal system 


On this website you will find Dutch legislation. 


 


• Recthspraak / The Judiciary System – Case law (Dutch, English) 


http://www.rechtspraak.nl/default.htm 


 


3. Legal interpreting and translation 


 


• Nederlands Genootschap van Tolken en Vertalers (Dutch) http://www.ngtv.nl/ 


• Kwaliteitsregister Tolken & Vertalers (Dutch)  http://www.ktv.rvr.org 


 


POLAND 


 


1. The judicial system 


On these websites you will find information on the Polish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministerstuwo Sprawiedliwosci / Ministry of Justice (Polish, English) 


http://www.ms.gov.pl/index.php 


• The world Law Guide: Courts and cases Poland (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctpol.htm  


• The World Factbook of Criminal Justice Systems: Poland (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjpol.txt  


• Policja / Polish National Police (Polish, English) http://www.policja.pl 
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PORTUGAL 


 


1. The judicial system 


On these websites you will find information on the Portuguese Justice System and its institutions 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministério da Justiça (Portuguese) – http://www.mj.gov.pt  


• The world Law Guide: Courts and cases Portugal (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctpor.htm  


• Procuradoria-Geral da República / General Public Prosecution Office of the Republic / 


Procureur général de la République (Portuguese, English, French) http://www.pgr.pt/ 


• Polícia Judiciária (Portuguese) http://www.policiajudiciaria.pt 


 


2. The legal system 


On this website you will find Portuguese legislation. 


 


• ITIJ Instituto das Tecnologias de Informacao na Justica – Bases Jurídico-Documentais 


(Legal databases) (Portuguese) http://www.dgsi.pt/ 


 


3. Legal interpreting and translation 


 
• Associacao Portuguesa de Tradutores (APT) (Portuguese, English) http://www.apt.pt/ 


 


ROMANIA 


 


1. The judicial system 


On these websites you will find information on the Romanian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  
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• Ministerul Justitiei (Romanian) 


http://www.just.ro/TopLeftMenu/Home/tabid/36/Default.aspx 


• Portalul instantelor de judecata (Judicial Proceedings portal) (Romanian) 


http://portal.just.ro/ 


• The world Law Guide: Courts and cases Romania (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctrom.htm 


• Politia (Romanian) http://www.politiaromana.ro/prima_pagina/index.aspx 


 


2. The legal system 


On this website you will find Romanian legislation. 


 


• Portalul Legislatie Ministerul Justitiei (Ministry of Justice Legislation Portal) 


(Romanian) http://legislatie.just.ro/ 


 


3. Legal interpreting and translation 


 
• Asociatia Traducatorilor din Romania / Romanian Translators’ Association (Romanian) 


http://www.atr.org.ro/ 


 


SLOVAKIA 


 


1. The judicial system 


On these websites you will find information on the Slovak Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministerstvo Spravodlivosti Slovenskej Republiky / Ministry of Justice (Slovak, English) 


http://www.justice.gov.sk/wf.aspx 


• The world Law Guide: Courts and cases Slovakia (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctslw.htm 


• The World Factbook of Criminal Justice Systems: Slovakia (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjslo.txt  


• Generálna prokuratúra (Slovak) http://www.genpro.gov.sk/index/index.php 
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SLOVENIA 


 


1. The judicial system 


On these websites you will find information on the Slovenian Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministrstvo za pravosodje / Ministry of Justice (Slovenian, English) 


http://www.mp.gov.si/ 


• Republika Slovenja / The Republic of Slovenia (Portal of the Republic) (Slovenian, 


English) http://www.gov.si/ 


• The world Law Guide: Courts and cases Slovenia (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctslv.htm 


• The World Factbook of Criminal Justice Systems: Slovenia (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjslv.txt 


• Office of the State Prosecutor General (Slovenian, English) http://www.dt-rs.si/ 


• Drzavno Pravobranilstvo / State Attorney’s Office (Slovenian, English) http://www.dp-


rs.si/ 


• Policija / Police (Slovenian, English) http://www.policija.si/portal/ 


 


2. The legal system 


On this website you will find Slovenian legislation. 


 


• Register predpisov RS (Legislative register) (Slovenian) http://zakonodaja.gov.si/ 


 


SPAIN 


 


1. The judicial system 


On these websites you will find information on the Spanish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  
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• Ministerio de Justicia (Spanish)  http://www.mju.es  


• Portal del Poder Judicial (Spanish) 


http://www.poderjudicial.es/eversuite/GetRecords?Template=default 


• The world Law Guide: Courts and cases Spain (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctspa.htm  


• The World Factbook of Criminal Justice Systems: Spain (English)  


 http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjspn.txt  


• Dirección general de la policía y de la guardia civil (Spanish) http://www.policia.es 


 


2. Legal interpreting and translation 


  


Asociación Espanola de Tradutores, Correctores e Intérpretes (ASETRAD) (Spanish) 


http://www.asetrad.org/ 


 


SWEDEN 


 


1. The judicial system 


On these websites you will find information on the Swedish Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Justitiedepartementet / The Ministry of Justice Sweden (Swedish, English) 


http://www.regeringen.se/sb/d/1476 


• Sveriges domstolar / The Swedish courts (Swedish, English) http://www.dom.se 


• A guide to the Swedish Legal System (English)  


http://www.llrx.com/features/swedish2.htm 


• The world Law Guide: Courts and cases Sweden (English) 


  http://www.lexadin.nl/wlg/courts/nofr/eur/lxctzwe.htm 


• The World Factbook of Criminal Justice Systems: Sweden (English)  


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjswe.txt  


• Polisen/The Swedish Police (Swedish, English) 


http://www.polisen.se/inter/nodeid=10230&pageversion=1.html 
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2. The legal system 


On this website you will find Swedish legislation. 


 


• Rixlex (Legal Information System) (Swedish) 


http://www.riksdagen.se/templates/R_SubStartPage____5029.aspx 


 


THE UNITED KINGDOM 


 


1. The judicial system 


On these websites you will find information on the British Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministry of Justice (English) http://www.justice.gov.uk 


• Her Majesty’s Courts Service (English) http://www.hmcourts-service.gov.uk 


• Judiciary of England and Wales (English) http://www.judiciary.gov.uk/ 


• Scottish Court Service (English – documents and leaflets in Gaelic, Bengali, Cantonese, 


Hindi, Punjabi and Urdu) http://www.scotcourts.gov.uk/ 


• Organisation of Justice in England and Wales (English) 


http://ec.europa.eu/justice_home/judicialatlascivil/html/pdf/org_justice_eng_en.pdf 


• The World Factbook of Criminal Justice Systems: England and Wales (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjeng.txt 


• Home Office (English) http://www.homeoffice.gov.uk/ 


• Metropolitan Police (English) http://www.met.police.uk 


• Serious Organized Crime Agency (English) http://www.soca.gov.uk/ 


 


2. The legal system 


On this website you will find British legislation. 


 


• Office of Public Sector Legislation (English) http://www.opsi.gov.uk/ 
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3. Legal interpreting and translation 


 


• Chartered Institute of Linguists (English) http://www.iol.org.uk/ 


• Institute of Translation and Interpreting (English) http://www.iti.org.uk/indexMain.html 


• Translating, interpreting and communication support services across the public sector 


in Scotland: A literature review (English) 


http://www.scotland.gov.uk/Resource/Doc/156792/0042162.pdf 


• The National Register of Public Service Interpreters (NRPSI) (English) 


http://www.nrpsi.co.uk/ 


• AVIDICUS Video Conference and Remote Interpreting http://www.videoconference-


interpreting.net/Avidicus.html 


 


THE CZECH REPUBLIC  


 


1. The judicial system 


On these websites you will find information on the Czech Justice System and its institutions, 


including the Ministry of Justice, the Courts, the Public Prosecution Office, the Police, and the 


Prison and Probation Services.  


 


• Ministerstvo Spravedlnosti Ceské Republiky / Ministry of Justice (Czech, English) 


http://portal.justice.cz/ms/ms.aspx?j=221&o=23&k=2566 


• Vitejte na oficiálnim serveru ceského soudnictvi / The official server of the Czech 


judicial system (Czech, English) http://portal.justice.cz/uvod/Justice.aspx 


• The world Law Guide: Courts and cases The Czech Republic (English) 


   http://www.lexadin.nl/wlg/courts/nofr/eur/lxctcze.htm  


• The World Factbook of Criminal Justice Systems: Czech Republic (English) 


http://www.ojp.usdoj.gov/bjs/pub/ascii/wfbcjcze.txt 
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2. INTERNATIONAL LINKS 


 


1. The judicial systems  


 


• World Bank- Law and Justice Institutions (English) 


http://web.worldbank.org/WBSITE/EXTERNAL/TOPICS/EXTLAWJUSTINST/0,,content


MDK:20755178~menuPK:2035473~pagePK:210058~piPK:210062~theSitePK:1974062,00.


html 


• Governments on the WWW: Law courts (English) 


http://www.gksoft.com/govt/en/courts.html 


• The World Factbook of Criminal Justice systems (English) 


http://www.ojp.usdoj.gov/bjs/abstract/wfcj.htm 


 


 This factbook, developed under BJS grants, provides narrative descriptions of the criminal 


justice systems of 45 countries around the world. The original 42 descriptions were 


completed in 1993. The latest 5 entries including two updated country profiles were prepared 


in 2002.  


 


2. International courts 


 


• The European Court of Human Rights /Cour européenne des droits de l’homme 


(English, French) http://www.echr.coe.int 


• The Court of Justice of the European Communities (22 European languages) 


http://curia.europa.eu/en/transitpage.htm 


 


 3. International law enforcement organisations 


 


• EUROPOL (English)  http://www.europol.europa.eu 


      Contains list of links to many other agencies and organizations 


http://www.europol.europa.eu/index.asp?page=links  


• FBI (English) http://www.fbi.gov/homepage.htm 


• Interpol (English) http// www.interpol.int – List of links: 


http://www.interpol.int/Public/Links/PolJust.asp 
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4. Translator and interpreter organisations 


 


• NOTIS: Translator & Interpreter Organizations 


http://www.notisnet.org/links/orgs.html 


 


5. Migration 


 


• The migration Information Source Global Data Center 


http://www.migrationinformation.org 


• UNCHR.The UN Refugee Agency  http://www.unhcr.ch 


• International Organization for Migration  http://www.iom.int 


• The Refugee council (UK)  http://www.refugeecouncil.org.uk 


• The European Council on Refugees and Exiles  http://www.ecre.org 


  


6. Legal databases 


 


• EUR-Lex – The portal to European Union Law  http://europa.eu.int/eur-lex/nl/index.html 


• Guide to European Legal Databases  http://www.llrx.com/features/europenew.htm  


 


3. LANGUAGE LINKS 


 


1. Terminology databases 


 


• IATE (Inter-Active Terminology Database for Europe) 


http://iate.europa.eu/iatediff/SearchByQueryLoad.do;jsessionid=9ea7991c30d8acc5f8e252ad


48ef95ae9fa0ff639784.e3iLbNeKc38Ke3eKaNiLaxuPai0?method=load 


Terminology database of the European Commission in EU languages.  


• VINTARS  http://vintars.unvienna.org 


Terminology database of the United Nations Office at Vienna.  


• SEMAMDY – terminology data base (English, French, Dutch) 


http://www.ca.mdy.be/DE/terminologie.asp 


• DEBETERM – terminology data base (English, French, Dutch) 


http://www.ca.mdy.be/DE/terminologie.asp 
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 2. Monolingual dictionnaries, lexicons and glossaries 


 


Danish 


• Danmarks domstole - ordbog /The Danish Court Administration - dictionnary 


http://www.domstol.dk/saadangoerdu/ordforklaring/Pages/F.aspx 


• Ordbog over juridiske fagudtryk / Dictionary of legal terms 


http://www.familieadvokaten.dk/Ordliste/195.html  


 


English 


• Her Majesty’s Court Service. Glossary (Legal Language) 


http://www.hmcourts-service.gov.uk/infoabout/glossary/index.htm  


• Vocabulary of international migration statistics and concepts   


http://www.migrationinformation.org/Glossary 


• Duhaime’s Law Dictionary http://www.duhaime.org/dictionary/diction.htm 


• The Cybrary. Criminal Justice Glossary  http://talkjustice.com/files/glossary.htm 


• Glossary of Legal Terms http://research.lawyers.com/glossary/ 


• Legal Dictionnary and Glossary http://www.legalhelpmate.com/legal-dictionary.aspx 


• Nolo.com Everybody’s Legal Dictionnary (US terms)  


http://www.nolo.com/lawcenter/dictionary/wordindex.cfm 


• Bouviers Law Dictionary (US terms)  http://www.constitution.org/bouv/bouvier.htm 


• YourDictionary.com Law Dictionary (US terms)  http://dictionary.law.com 


• FindLaw.com Legal dictionary (US terms) http://dictionary.lp.findlaw.com 


• JURIST dictionary of U.S. legal terminology  http://jurist.law.pitt.edu/dictionary.htm 


 


French 


• Ministère de la justice. Lexique de la justice 


http://www.justice.gouv.fr/index.php?rubrique=11199 


• Divorce-famille. Petit lexique de la justice/divorce terminology 


http://www.divorce-famille.net/pages/lexique.htm 


• D.R. Belair. Dictionnaire d’acronymes du domaine juridique (Juridical acronyms 


dictionary) – http://www.dr-belair.com/dic/gl-jur.htm 
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German 


• Ratgeber Recht. Rechtswörterbuch/Legal Dictionary  


http://www.wdr.de/tv/ardrecht/woerterbuch/ 


• Online Recht/Legal Lexicon 


http://www.online-recht.de/vorgl.html?intro 


• Deutsches Rechtswörterbuch  http://www.rzuser.uni-heidelberg.de/~cd2/drw 


 


3. Bi- and multilingual dictionnaries and glossaries 


 


• Dansk-Engelsk CISG-ordbog/Danish-English CISG dictionnary 


http://www.sprog.asb.dk/sn/cisg 


• Dictionnaire Freelang: Glossaire allemand juridique (German-French)  


http://www.freelang.com/dictionnaire/html/allemand_juridique1.html 


 


4. Lists of dictionnaries 


 


• E-dictionary with links to dictionaries in 70 languages www.foreignword.com 


• Inalte Curte de Casatie si Justitie a Romaniei (Romanian Supreme Court of Justice: List 


of Romanian, English and French dictionnaires) http://www.scj.ro/dictionare_drept.asp 


 


5. Bibliographies on legal interpreting and translation 


 


• AIIC: A Bibliography on Court & Legal Interpreting by Ruth Morris  


http://www.aiic.net/ViewPage.cfm/article146.htm 


 


6. Translating and drafting aids in the European Union Languages 


 


  http://ec.europa.eu/translation/index_en.htm  
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